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Course Matrix

The following table lists the tasks of the student teaching course, and the alignment of the tasks
with (a) the learning outcomes of the College of Education Conceptual Framework, and (b) the

Qatar National Professional Standards for Teachers.

Qatar National

. . . . Assessment
College of Education Unit Learning Outcomes Professional (Tasks/Artifacts)
Standards
Teaching Unit Plan
Clinical Experience
Content: Apply the key theories and concepts of the subject 1245 Evaluation gurvey
matter. Action Research
Unit Plan
. Lo . - Assessment Project
Pedagogy: Plan effective instruction to maximize student - .
learning 123456 Clinical Experience
' Evaluation Survey
Action research
123456 Clinical Experience
Technology: Use current and emerging technologies in _IIE_vaLuatIlon Sfurvey
instructionally powerful ways. ngcrr:%;?r/w dor
Learning
N . . 123456 i
Diversity: Foster successful learning experiences for all gF't.PI?TE .
students by addressing individual differences. Evlglltfaatio:girrl\?gje
Scholarship 123456 Unit Plan
. . . . Clinical Experience
Problem Solving: Arrive at data-informed decisions by Evaluation gurvey
systematically examining a variety of factors and resources. Action research
123456 Unit Plan
Clinical Experience
. . . . Evaluation Surve
Scholarly Inquiry Problem Solving: Actively engage in Reflective Journa)ll
scholarship by learning from and contributing to the knowledge Parent Contact
base in education. Rae;egrt ontac
E-folio
Action research
123456 Clinical Experience
Leadership Evaluation Survey
Ethical Values: Apply professional ethics in all educational Parent Contact
contexts. Report
Reflective Journal
Parent Contact
Report
Initiative: Lead positive change in education. 123456 Clinical Experience

Evaluation Survey
Action Research

Qatar National Professional Standards for Teachers

1. Planning to develop students' performance and achievement.
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2. Involve students in the learning process and develop them as learners.
3. Provide a safe, supportive and challenging learning environment.
4. Assess student learning and use assessment data to improve their achievement
5. Demonstrate high quality professional practices and participate in continuous professional
development.
6. Maintain active partnership with parents and society

For more information on the Teachers Licensing Policy please see the following link:
http://www.edu.gov.ga/Ar/Documents/SEC2222016.pdf

Introduction AND Student Teaching overview

This handbook gives an overview of the clinical experience. As candidates progress through their
programs, an increasing importance is placed on field-based learning experiences. Student teaching
provides opportunities to apply and reflect on acquired knowledge in the classroom and to develop and
refine skills in a classroom setting. In each of the College of Education’s student teaching experiences,
candidates are placed with local schools, other educational institutions, or related agencies, under the
direct supervision of a mentor teacher at the location. The candidate must also complete various activities
throughout the experiences that require the application of, and reflection on, learned skill sets. The
College of Education and the candidate determine selection and placement collaboratively, with a focus
on the candidate’s specific career goals. Approval from the hosting school is required before the
placement is final.

This packet of materials contains essential information and guidelines to the prospective candidate in
planning and completing the student teaching experience successfully. It is important that these materials
be reviewed both at the beginning and throughout the student teaching experience. It is both the goal and
the expectation of the College of Education that all candidates become reflective professional educators

whose students will be successful learners.

Assignments

Throughout the student teaching course, candidates are required to submit the following assignments.
Details are listed in the Appendices.

Lesson plans must be written for every lesson — partial or whole — in which you

1. Lesson Plans . . .
are involved in teaching.

Create a journal entry for each week of student teaching. See guidelines in the

2. Weekly) I -
eekly Journa Appendix.

Follow the guidelines for focused and general classroom observations of other

3. Observations - . .
teachers. See guidelines and forms in the Appendix.
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Parent
Conference Arrange to meet with the parents of one of your students and complete the form
found in the Appendix. The report is due before Week 6.
Report
5. Assessment
Analysis & Complete the Assessment Analysis assignment as described in the Appendix.
Conclusions
Create and teach a single lesson in which student use of technology is an essential
6. Technology .
. component. (Students must need the technology to learn the concept and/or skill
Inclusion Lesson
and to complete the lesson.)
7 Unit Plan Create a unit plan for one of the topics in your curriculum. See guidelines in the
' Appendix. The unit is due at the end of student teaching.
Two reflections related to your progress are due — one for the Mid-point
8. Mid-point and Evaluation (Week 5), and one for the Final Evaluation (Week 10). The reflections
Final Reflections | are due the week before each three-way conference, See guidelines in the
Appendix.
At the midpoint and end of the student teaching, evaluations are completed using
9. Mid-point and the CEES (Final Evaluation only). You (the candidate), your mentor, and your
Final Evaluations | college supervisor will discuss your progress and performance together each time.
See guidelines and forms in the Appendix.
. Using the online student portfolio site, complete all required uploads and
10. E-Folio . . . . .
submissions, including the E-Folio Reflections.
11. Supervisor and Complete the provided evaluations of your Mentor Teacher and College
Mentor Teacher | Supervisor. See forms in the Appendix. These are completed at the end of the
Evaluations semester and are anonymous and confidential.
Printed information and materials developed and collected during your
12. Notebook work. It should be up-to-date and will be submitted on USB at the end of
the course.
Do an action research and write an action research report within the
context of the teacher’s environment, including articulating a question,
13. Action research reviewing the literature, collecting data, analyzing data, and discussing

the findings addressing how the findings would be applied to improve
learning and teaching in your classroom. A scoring rubric is available in
the internship handbook.

The reflection journals must be submitted weekly through the blackboard to the college supervisor. Note
that all the above tasks must be submitted the supervisor at the end of the student teaching period.
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Course Requirements

Student teaching is a university course required to be completed before a candidate graduates. As
such, there are assignments that must be completed. The following descriptions will help candidates to
fulfill the requirements for their student teaching and also produce artifacts that might be included in their

E-Folios.

A. E-Folio: Creating and maintaining an E-Folio on TaskStream (www.taskstream.com) is a

required component of all B.ED. programs in the College of Education. It will document the

professional experiences across all methods courses and field experiences, and show

competence. The E-Folio will be evaluated within the program, and details will be provided in

the Student Teaching Seminar.

Notebook: This notebook should be kept on the desk so that when the supervisor comes to
observe, she/he will be able to locate it easily.

1. General Information—Include items such as blank forms, school and office memos,

calendars, and university information.

Lesson Plans—Use the lesson plan form provided in the Handbook Appendix for every
lesson will be taught and for the lessons that are part of the Unit Plan. Be sure to have the
mentor teacher initial any lesson plans candidates kept in their notebook. The most recent
lesson plans should be kept at the front of this section. Reflections should be included
for every lesson. Reflections might be written on the back of the lesson plan form or on a
separate sheet of paper after teaching a lesson. The lesson plan—and the reflection—
should be in the notebook after teaching the lesson.

Mentor Teacher/Supervisor Evaluations and Feedback—mentor teacher/ college
supervisor should evaluate candidates and give written feedback as often as possible (at
least once each week). She/he should use the evaluation forms found in the Handbook
Appendix. A copy of the evaluation should be kept in the notebook. Evaluations that are
more formal—using the Clinical Experience Evaluation Survey (CEES) will also be
conducted at the mid- and final points of student teaching.

C. Reflections (What and When):

1. After teaching the lesson, candidates reflect on these questions:
a. What went well in the lesson, and why do you think it went well?
b. What can you do to improve the lesson for next time?
c. How did you evaluate student learning?

2. Reflective Journal—record perspectives and interpretations on events of Student Teaching.
See the rubric in the Appendix.

3. Before mid-point and final evaluations—candidates’ overall teaching capabilities and

performance will be assessed. Guiding questions and the rubric are included in the Appendix.

D. Parent Contact Report and Log: In consultation with the mentor teacher, schedule and conduct

at least one parent conference. This conference should be documented using the Parent

Conference Report Form included in the Handbook Appendix. A log of all parent contacts; this

includes telephone calls (even attempted calls), informal chats in the hall, conferences, home
visits, and notes should be kept and documented. A log template is included in the Handbook
Appendix.

E. Unit Plan
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1. Purpose: Candidate will develop a Unit Plan, made up of 4lesson plans, a revision lesson, and
supporting materials, targeting a concept in the curriculum. The goal of the unit is to develop
rich, rigorous, engaging learning situations for students based on a targeted concept. It should
include extensive use of technology for learning, multiple opportunities for active
engagement by students, and carefully differentiated instruction and assessment to enable
diverse learners to succeed.

2. Specifics:

e The unit should be a set of sequenced lessons all related to different topics within the
concept. The sequence should be logical and appropriate to the concept.

e The unit should take four (4) to 5 (5) blocks of class time to complete.
e The unit should align with the prescribed curriculum of the school and subject area.

F. Student Teaching Seminar: See details in the Course Expectations section below.

G. Action Research: Do an action research and write an action research report within the context
of the teacher’s environment, including articulating a question, reviewing the literature, collecting
data, analyzing data, and discussing the findings addressing how the findings would be applied to
improve learning and teaching in your classroom. Scoring rubric is located within the internship
handbook.

Student Teaching timeline

Overview: The following sections describe a framework for candidates’ progress during student teaching.
The design is intended to focus on skills learned during the academic phase of the program and to
integrate the knowledge and skills into classroom practices.

Each of the weeks, and its characteristics, is described in detail in the following sections.
Total Length of Student Teaching

Student teaching for all programs is a full academic semester, and includes a mandatory Orientation
Seminar (2 hours), in which all mentor teachers and college supervisors are expected to participate.
Candidates must also attend 18 hours of Seminar at the beginning of the semester before the classroom
experience. These 18 hours prepare candidates for classroom experience and provide you with forms and
information necessary for the student teaching. The classroom experience is determined to be 300 hours,
most likely completed over 10 weeks.

The timelines in each section describe the activities in more detail. During the 10 weeks with the
mentor teacher, candidates will also meet once each week for 2 hours (20 hours) in seminar. The final
session of the seminar will address the completion of the student teaching, including their electronic
portfolio, and turning in all required assignments and forms, as well as mentor and supervisor evaluations.
The total number of hours for student teaching is the following: 2-hour Orientation, 18 hours of seminar
before supervision begins, 300 hours of student teaching, and 20 hours of seminar during supervision for a
total of 340 contact hours.

Overview: The following subsections describe the activities that are part of student teaching. The
responsibilities progress from supportive activities in the classroom toward full responsibility for all
teaching, and then scaling back the involvement with the class until the mentor teacher is again the main
instructor.

Week 1: Observe, assist, co-plan and co-teach

Observations during the first week of student teaching will be spent on the classroom environment
and management techniques. The first weeks of student teaching are to be spent in observing the
classroom environment through the perspective of classroom management, instructional strategies, and
assessment practices. Candidates should arrange to observe other teachers in the building as well as the
mentor teacher. Observation guides are in the Appendix.

8
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When candidates are assisting, co-planning, and co-teaching, remember that in the academic studies,
practices were discussed as an ideal way of doing things; encounters during student teaching are often

variations of the ideal way that take classroom realities into consideration.

Keep a set of reflective notes for the purpose of asking questions of the mentor teacher regarding your
observations and inferences. With the ultimate goal of improving student understanding, the written
reflections and discussions with your supervisor and mentor should focus on how to use the management
and instructional strategies and assessment practices to improve the quality of students’ learning.

a. Assist: These tasks support the mentor teacher’s role in monitoring student progress and enable
candidates to become acquainted with the students.

Check attendance.

Distribute papers or materials.

Help in grading papers.

e  Monitor students’ work at their desks and give one-to-one assistance.

b. Co-plan: candidates should learn how planning is done in the school. While requirements and
standards are used in all schools, each school has slightly different policies and practices.
Candidates should help their mentor teachers and colleagues plan for the lessons.

c. Co-teach: During the first week, independent teaching of a full class lesson is not encouraged;
however, starters, closers, or a short activity within the lesson are good ways to begin getting to
know the students and to use knowledge and skills. Co-teaching allows candidates to gain some
experience in front of the class with support from the mentor teacher. It also allows the students to
observe the cooperative relationship between the candidate, and the mentor teacher.

Week 2: Observe, assist, co-plan and co-teach

Week 2 expectations involve continued observations — this week’s observations are on assessment
practices, both formative and summative; and observing both classroom management and instructional
strategies in the same lesson.

a. Observe: The main focus of observations in the second week is on classroom management and
instructional strategies in the same lesson. Guides and forms are included in the Appendix.

b. Assist: Continue the tasks from the first week and add more interactions with individual students
as well as group work.

c. Co-plan: Continue co-planning, but add a component of independent planning for a starter,
closer, or short activity. Discuss it with the mentor, then teach it.

d. Co-teach: Continue co-teaching but take on a larger role with a single group of students, add an
additional section by repeating the same activity, or teach the activity at a different grade level if
there is an opportunity.

Let the mentor teacher know when candidates are ready to become more involved. She/he may
hesitate to challenge you, so demonstrate enthusiasm and initiative. At the same time, candidates should
be sensitive to the mentor teacher and do not attempt to take over the class too quickly.

Weeks 3 & 4: Observe, assist, co-plan, independently plan, co-teach, and independently teach

Activities during Weeks 3 and 4 move you toward more independence with the students, but still
under the close supervision of your mentor. In Week 4, you will take on more responsibility as you
prepare to become the main instructor during Week 5.

a. Observe: The observations in the third week are to combine classroom management strategies,
instructional strategies, and assessment practices in the same lesson. Guides and forms are
included in the Appendix.

b. Assist: In Week 3, candidates / continue the tasks from the first and second week and add more
interactions with individual students as well as group work. By the end of Week 4, candidates
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should be teaching fulltime — whole lessons, multiple classes, and/or multiple topics, depending
on your student teaching placement.

c. Co-plan and independently plan: candidates continue co-planning and independent planning for
the main activity for multiple sections of the same class, different grade levels, etc., depending on
your student teaching placement and the mentor teacher’s teaching load. Always discuss ideas
with the mentor teacher and supervisor. Week 5 should see candidates prepared to do a full
teaching load.

d. Co-teach and independently teach: Continue co-teaching and increase your independent
teaching experiences in the class in any number of ways, such as

o Divide the instructional time—one person does the introduction and presentation of skills,
while the other person carries out the independent practice and evaluation segments of the
lesson.

e One person may present the lesson content while the other one supervises the cooperative
group work.

When candidates are teaching independently, the mentor teacher should be in the room with
candidates, but as an observer, not a co-teacher.

Weeks 5-9: Full Responsibility for Teaching

The period of full responsibility for teaching begins in week 5 and continues through Week 9. A
gradual increase in teaching activities has led to this time of full responsibility. For at least 25 consecutive
days during which school is in session, it is candidate’s responsibility to plan and teach as the regular
classroom teacher. Remember, that candidates will also perform all other duties related to teaching. The
mentor teacher is still involved with checking candidates’ plans, observing candidates teaching, and
providing helpful feedback for improvement.

Week 10-Final Week: Scaling Back Responsibilities

During the final week, the process is reversed from the first weeks of student teaching. The
mentor teacher resumes her/his teaching responsibility throughout the week until she/he is again the main
instructor. Candidates should continue to assist and observe until the end of the week.

Note: The following table is a list of candidates’ assignments during the semester. Guidelines and/or
forms related to each one are located in the Appendix. Any modifications are a decision to be made
between candidates, mentor, and college supervisor.

10
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Assignment Timeline

Week Assighment Due

Pre-placement 1

Attend Seminars
Pre-placement 2 . o
Visit your placement school to meet your mentor teacher and the school’s principal.

Pre-placement 3

Journal
1 Observations: Classroom
Lesson plans:

Journal
2 Observations:
Lesson Plans:

Journal
3 Observations:
Lesson Plans:

Journal
4 Observations
Lesson Plans:

Journal

Lesson Plans: Full Responsibility

5: Mid-point Mid-point reflection

Mid-point Conference

Clinical Experience Evaluation Survey

Journal

Lesson Plans: Full Responsibility
Assessment Analysis

6,7,8,and 9 Technology Infusion Lesson
Unit Plan

Parent Contact Report

Action research

Journal

Lesson Plans: Partial Responsibility

Final Reflection

10: Final Final Conference

Clinical Experience Evaluation Survey (CEES)
E-Folio (Assignment uploads and Overall Reflection)

11 Post Complete all assignments and evaluations
supervision Complete uploads to E-Folio

11
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Course Expectations

School Schedule
During this ten-week period, your student teaching begins at the time teachers are required to arrive at

your school until the time teachers are released at the end of the day—Sunday through Thursday.

Candidates are not allowed to leave the school during the school day without the prior approval of the
college supervisor. In case of illness or any other reason for absence, the candidate is responsible for
informing the mentor teacher and the supervisor as soon as possible. Candidates, mentor teachers, and
college supervisors should share their contact details such as e-mail, telephone or SMS at the beginning of
the course.
Student Teaching Seminar

A weekly seminar is scheduled for candidates to meet as a group. The topics for the seminar include
accessing resources to deal with unexpected situations that arise during the student teaching, continued
professional development, and Qatar University procedures required as part of each program, including
the E-Folio.
Seminar Attendance

The College of Education views seminar attendance as the responsibility of individual students, and
candidates are expected to attend the weekly seminars, to be on time, and to complete all assignments as
they are done in class. A minimum of 2-3 seminar sessions will be held after the close of the school
placement but before the end of the semester to complete online requirements and to finalize paperwork
and forms. University rules regarding absences will be followed. If an absence from Seminar is necessary,
candidates should communicate with the seminar instructor(s) regarding the situation. Failure to do so

may lead to termination of the student teaching (See appendix).

12
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Student Teaching Policies and Procedures

School Attendance
Since the student teaching is a university course and is a required part of the college programs, the
attendance policy—including the Seminar—is in accordance with Qatar University’s attendance policy,
which is fully described in the QU Student Handbook. Some modifications to the University policy are in
place.

- Three days’ absence for illness or other urgent circumstances are permitted. Candidates should

make up the time. Sick leave should not exceed 7 days.

- If candidates miss a day or take permission for more than 2 hours, candidates must make up the
time.

- Ifaserious condition requires that candidate miss an extended number of days, he/she should
make sure to discuss it with the college supervisor before the absence, if at all possible.
Arrangements can be made to complete the student teaching based on the specific situation.

Failure to attend student teaching and seminars without prior permission might lead to failure in the
course.

Holidays and Staff Development Days
During the student teaching period, candidates will observe the holidays scheduled by the school to

which they are assigned, regardless of the holidays observed by Qatar University. Candidates are expected
to be at school on staff development days and to participate in professional development programs when
appropriate.

Evaluations

Written documentation of candidates’ performance is vital and should be specific, systematic, and
include suggestions for improvement. College supervisors and mentor teachers use the evaluation forms,
found in the Appendix, for regular written evaluations. Making multiple copies of the completed
evaluation forms allow them to be shared with candidates by both the college supervisor and the mentor
teacher.

The supervisor and mentor teacher will each complete several evaluation forms regarding candidates’
progress. The Mid-point Evaluation is held during the fifth week on the progress to date. If have not
made sufficient progress, a plan must be developed with collaboration among the mentor, the supervisor,
and the candidate, and the plan must be signed by all members. This will be the guide for candidates
continued progress during the second half of student teaching. The Final Evaluation (during the 10" week)
is the summary evaluation and will be the focus of the Final Conference.

Candidates should review both evaluations. Sign and date them and make sure the evaluators also
sign. Candidates and the evaluators each receive a copy of every completed form. These forms are added
to the academic file when they are sent to Field Experience Unit after all signatures are added.

It is also requested that candidates, supervisors, and mentor teachers involved with student teaching
assignments complete a program evaluation form in order to provide information about the strengths and
weaknesses in the teacher preparation program. These program evaluation forms will be available in a

Seminar session near the end of the semester.

13
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e The college supervisor is responsible for evaluating candidates’ performance in schools.

e The College of Education might form a committee to investigate the differences between mentor
teacher and College of Education evaluations. The score approved by the committee will be
assigned to the student teacher. The candidate has no right to object to the committee’s decision.

e I[fthe college supervisor notices that there is no progress in the candidate’s performance, a
specialized committee from the College of Education will evaluate the candidate two weeks
before the end of the student teaching. The score approved by the committee will be assigned to

the student teacher. The candidate has no right to object to the committee’s decision.

Re-Assignment or Termination of Student Teaching

The candidate must respect and abide by Qatar University and the school’s instructions and rules. If a
candidate is experiencing significant difficulty during the semester, there are procedures and practices that
provide options. If either candidates or the college supervisor has serious concerns about the placement,
the situation must be documented before any action can be taken. If the problems cannot be resolved with
the mentor and school, and depending on the specific situation, the following alternatives are possible:

a. Candidates might be re-assigned to another classroom for the remainder of the semester—

possibly in another school.

b. Candidates might withdraw with the option of repeating the student teaching the following
semester.

c. Candidate might stop the internship with a grade of “Incomplete.” If and when you complete the
requirements for the student teaching, the “Incomplete” can be changed to a full grade.

d. If the candidate does not abide by Qatar University and the school’s instructions and rules, and
his/her mid-term evaluation is less than acceptable, the candidate will not complete the internship
and will not be allowed to transfer to another school.

Sometimes a candidate is unable to finish his/her student teaching for a variety of reasons. On rare
occasions, a candidate/ must be asked to leave the program completely. The following are the basis for
such an action:

a. If there is mutual consent and agreement by the candidate, cooperating school, and college

supervisor for reasons of illness, injury, or other unforeseen problem.

b. If the candidate cannot establish and maintain a satisfactory performance level in classroom
instruction and management, and this continues after repeated conferences and support from the
mentor teacher and college supervisor.

c. Ifthe candidate does not to abide by the policies of the cooperating school.

d. If the candidate demonstrates unprofessional conduct towards supervisors, school personnel, or
students.

If it becomes necessary to terminate a candidate’s placement, specific policies and procedures are in

place to finalize the process. Details of the process are outlined in the QU Student Handbook.

14



|@§||||\||| o aon

QATAR UNIVERSITY Jlndd o al~

Responsibilities — Student Teacher

Dedication

» Make student teaching a top priority for the semester.
* Report to school on time, and remain until the designated end of the school day.

Organization

 Turn in a weekly teaching schedule to your college supervisor. Notify him/her if changes occur in
this schedule.

+ Notify the school, the mentor teacher, and the college supervisor as soon as possible if absence due to
illness is necessary.

Preparation

* Provide the mentor teacher with copies of your written lesson plans in advance of your planned time
to teach the lesson(s).

* Prepare all teaching materials/technology in advance to alleviate misuse of time and misbehavior of

students.

Read a variety of resource materials beyond the text materials in order to add enrichment to the

lesson.

Plan for the most efficient methods for carrying out classroom procedures and lesson transitions.

Allow for flexibility in teaching by planning for interruptions or time constraints.

Teaching

» Know and understand the major principles and concepts of the material to ensure high levels of
teaching competence.

+ Sequence instructional events to enhance student understanding.

+ Observe the behavior and learning styles of students from diverse cultures in order to create a
classroom atmosphere that enhances multicultural understanding.

* Incorporate a variety of teaching strategies to provide for individual learning styles and to better
develop inquiry and problem-solving skills.

» Become competent in creating and using instructional materials and techniques that are consistent
with the developmental level of the students.

* Present directions in a clear, sequential manner.

« Develop critical thinking by using higher-level questions.

» Choose a variety of assessment tools and teach students to use self-evaluation.

* Provide lesson activities that require cooperation and teamwork.

* Encourage creativity by accepting students’ ideas to enrich class experiences.

Student Relations

+ Create and maintain a positive learning environment by demonstrating respect for each and every
student.

With the mentor teacher, develop a specific classroom management plan that complements both the
existing plan and your strengths as a new teacher.

Maintain a firm, but friendly relationship with each student.

* Be aware of the students’ social and emotional needs.

* Be a respectful listener.

Scholarship

 Be aware of opportunities to participate in discussions with other teachers about the profession of
teaching.

» Be aware of current research in a field of education that interests you.

» Be aware of opportunities to extend student learning beyond the classroom and into the community.

15
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Continuously try to add new research-based strategies to your collection.

Be aware of advances in formative and summative assessments and their effective application in the
classroom.

Be aware of and use resources and resource people already available at your placement school, e.g.,
IT specialist, librarian, school nurse or doctor, art and music teachers, etc.

Leadership

Wear appropriate professional attire.

Welcome constructive suggestions and incorporate them in subsequent planning and teaching.

Be discreet with any confidential information.

Become familiar with Qatari school organizations and programs by attending school and/or parent
meetings when appropriate.

Attend all student teaching seminars.

Collaborate with other faculty members or student teachers within your building in sharing
instructional ideas, materials, and technology.

Establish professional relationships by interacting with school personnel (administrators, faculty, and
support staff), students, and parents.

Be familiar with school policies and procedures.

Be immersed in teaching experiences that allow for a smooth transition from the role of being the
student to the role of being the classroom teacher.
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Responsibilities -- Mentor Teacher

Dedication

+ Be friendly but professional with your student teacher.
» Complete your evaluations and other paperwork in a timely fashion.

Orientation

« Attend the QU Orientation with your student teacher.
+ Orient the student teacher to:

— The students

— The school calendar and daily schedule

— The building facilities and resources

— The personnel — administrators, faculty, and staff

— School policies and procedures

— The nature of the community

— Professional opportunities

Preparation

* Prepare the classroom students to receive the student teacher as a professional co-worker.

* Prepare a workspace for the student teacher with a desk, chair, shelves, curriculum guides, and
teaching materials.

* Discuss the new student teacher’s placement with the college supervisor, and be sure to bring up any
concerns.

Teaching

* Provide a gradual induction to the teaching process by modeling appropriate planning and teaching,
as well as explaining the purpose of various strategies.
» Demonstrate methods and resources for creating daily lesson plans that are sequential and integrated.
» Demonstrate the use of curriculum guides, teachers’ manuals, and other resources for your
grade/subject level.
« Explain the philosophy of classroom management, the specific techniques that you use, and how
management is to occur when you and the student teacher are both in the classroom.
+ Choose a specific time for planning together on a daily/weekly basis.
« Explain the methods of keeping records for attendance, tardiness, grades, conduct, and any others
required by the school.
« Discuss emergency and health procedures, such as fire drills, sudden illness, and fighting.
+ Guide the student teacher toward greater effectiveness by:
— Monitoring effective use of time
— Requiring written lesson plans in advance of teaching
— Creating a climate that encourages questioning and self-reflection
— Praising and encouraging
— Keeping interactive lines of communication open
— Discussing problems frankly, one at a time
— Sharing professional experiences and materials
— Capitalizing on the special interests, talents, and abilities of an student teacher in order to enrich
the curriculum
— Encouraging the use of alternative instructional and management techniques
— Guiding the acceptance of varied school duties and tasks which represent a teacher’s workload
« Allow the student teacher to assume full responsibility of the classroom instruction and management
for at least five weeks during the semester.
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» At some point during the student teacher’s time with you, provide some specific guidelines on how to
set up a classroom for the beginning of the year.

Scholarship

» Promote daily interactive discussions with your student teacher; encourage reflective thinking about
the strengths and weaknesses of his/her effectiveness in the planning and teaching process.

+ Assist the student teacher in implementing recommendations received during the daily evaluation
sessions.

« Confer with the college supervisor on a continuing basis. Performance problems should be identified
and discussed as early as possible.

+ Allow the student teacher to have time to confer with the college supervisor following an
observation.

 Write evaluations of the student teacher’s progress and discuss them with him/her using the Lesson
Observation Form found in the Appendix.

« Discuss your observations with the student teacher and suggest changes he/she might make to be
more effective.

« Participate in a three-way evaluation conference with the student teacher and supervisor at the mid-
point and final evaluations and conferences.

Use the weekly observation forms to support your evaluations using the Clinical Experience
Evaluation Survey (CEES)

+ at the mid-point and final three-way conferences.

Leadership

 Accept each student teacher as an individual and refrain from comparing her/him with previous
student teachers.

* Free the student teacher to attend all required College of Education Seminars, which are part of
her/his clinical experience.

« Leave the student teacher alone in the classroom, so that she/he can feel independent and have the
opportunity to learn from her/his mistakes. Be sure this occurs gradually, and indicate where you may
be located in case of emergency.

« Introduce the student teacher to professional journals, resources, and organizations.

« Involve the student teacher in faculty and curriculum meetings, parent meetings, and parent/teacher
conferences when appropriate.

18
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Responsibilities -- College Supervisor

Dedication

« Allow sufficient time for both observations and feedback conferences.
« Provide useful, encouraging feedback to the student teacher.

Orientation and Organization

« Orient your student teacher to your preferred method of contact.

Visit the school to meet the mentor teacher and administrators.

Contact the student teacher if you are unable to keep an appointment.

* Organize a collection of all the student teacher’s work, including the CEES.

At the end of the student teaching semester, turn in all documentation and forms to the Coordinator of
the BED Programs.

Preparation

* Meet the mentor teacher before the student teaching begins.

* Prepare a file of all forms and requirements the student teacher will need during the semester.

» Be aware of timelines regarding university forms that are due, as well as due dates of assignments.
» Become familiar with the BED Student Teaching Handbook.

Teaching

« Participate in the student teacher orientation at the beginning of the semester, which emphasizes
responsibilities (academic, moral, ethical, legal) and provides the information needed to make a
smooth transition from being a university student to being a successful teacher.

« Participate in an orientation for mentor teachers to provide information concerning the program,
required responsibilities, and effective communication with the student teacher, and college
supervisor.

« Share information with student teachers about professional development opportunities in the
community.

Scholarship

» Observe, assess, and evaluate student teachers at least five (5) times during the student teaching
placement regarding teaching, planning, management, and professionalism.

* Guide the student teacher’s growth in reflective thinking and self-evaluation.

+ Evaluate the student teacher’s lesson plans and provide written feedback.

» Document thoroughly any infractions of school policy or professionalism, as well as unsatisfactory
progress in classroom instruction and management.

« Plan an intervention if there are problematic areas that need special attention. A copy of any plans
resulting from the intervention shall be submitted to the program coordinator as soon as all parties
have signed the plan.

« Participate in a three-way evaluation conference (at least 20 minutes) with the student teacher and
mentor teacher at the mid-point and end of the semester.

» Complete mid-point and final evaluations with the mentor teacher of each student teacher and write
recommendations and/or summaries.

+ Evaluate completed assignments and score all online submissions.
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Attendance declaration form

Since the student teaching is a university course and is a required part of the college program,
candidates should abide by the attendance policy and procedures as follows:

e The course starts  ----- and ends ----------

e Three days’ absence for illness or other urgent circumstances are permitted. Candidates
should make up the time in the eleventh week.

e If candidates miss a day or take permission to be absent for more than 2 hours,
candidates should make up the time.

e In case of absence due to health issues, the student is allowed to be absent with a
documented medical report from Hamad hospital for 7 days which must be made up after
the end of the student teaching weeks (in the eleventh week). If the Sick leave is more
than 7 days, this might lead to failure in the course

e In case of being absent for 25% of the number of Seminar hours, the candidate will get
half of the assigned grade in Seminar. If the candidate misses/is absent more than that,
he/she will get a zero as a grade in Seminar.
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Lesson plan

) and Article I. A ydalla)

Student Name

School Name
5aa ol / Balal)
Subject/ Unit
Ostaall aleal)

Mentor Teacher

saa gll [ Balall ) [ agall
Subject/ Unit Day/ date

Gl O i
Lesson Title

cladal) a8 i cais) Qllal) qilis
Write pages numbers Student Text Book
i) [y el A 8

cladal) a8 cais)

Write pages numbers

A g (dandt wall Qisl) oy glis <))
Gl sl Lgaladin) a3 5 A1 jilas

Workbook/
Activity Book

Sailusall alaill jalicaa

izl g ab ) S)
Write out the Qatar Standard and provide number and letter where appropriate.

Write other supportive books Suppo_rtlve
P learning
or resources used within the
resources

lesson

Tpaplal) il

wj’ ﬁblﬁdb Slathiaal)

Terminologies and Basic Concepts
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Gl (B il analiall g Clathiaal) d3a
Identify terminologies and basic concepts in the lesson

oLl da U dua ol 43S g Asantatl) <l ¥ aaa
Identify the quantity of various materials needed for the activity. Do not forget
multimedia equipment when needed.

e
Time

Al

alxil) g axdail) Anf

Teaching and Learning activities

Activating Prior Knowledge/Focus/Motivation

oAl g Jas  Jaad) 138 of 4l (U g cp il e gl e gl g JSE 108 () 6%y 3B calatill o Sadat g agaldial Jgla calUall ABLa) A8 pal) Jaad AN sa) Glany uodll Craa
)80 ol pal) i 3y a8 A6 JaLES day
Include something to activate students’ prior knowledge and capture students’ interest and motivate them for learning. This may be in the form of a question or a
demonstration. Be creative, but make sure it connects to the overall lesson objective. Suggestion: After the focus activity, state the lesson’s objective to students.

i ) Adaisty)

Cra
Time

alail) Jal (ha ay il
(ALl g g5
Assessment for Learning
(formative assessment

Basic activities

dalatl) alUal) Adadiis
Student Activities

(Aalall o) i) abrall (a8 qullad g 3k
Teacher Strategies

NSAIJEFETY
Objective(s)

S Al (T i € 5l
A gadl pan aga By cdlal)
9 el Al agali g Al 4 D)
Aadiici ail g8 4y
Explain how you plan to
assess students, and
include any materials that
are needed. Include the
scoring rubric you would
use for evaluation
purposes or observational

A Adial gl gz ilad DA cpe Ul dga i Sy pdilsal) anlail) c¥lS
Sl (yla gy ¢y gl oUal) (S 1) g (e JSuy Tl A jlaa
iy J\.L‘\.u‘il.)l.@.sm;u () 7 e iUl e i (a9 Yl
) 1ALl Jgla anali gf ¢ giaally Ablatial) 4 ) g jial) JalB1Y) (an
ALl g GOl @l jad,

In direct instruction situations, students may be guided
through models or examples, then provided independent
practice. If students are exploring and investigating an
activity first, you may allow students to explain results,
follow with questions, and then make points necessary

Lpandail) cilasil i) Ciia g YA (e il ALY 488 o
alxil) Jia (il Gk A e sl Ble) pa pa Al Ad )
saall madyg g ..., ¢ CLLISYL aladl) ¢ plaalil) o A gladl)
JOSaa a ol ) aatail) 8 L gl gisill g

Describe instructional strategies to be used. Indicate
how the activity should be done. Keep in mind to use
cooperative learning, methods of inquiry, or
investigation when possible and to integrate content
areas and technology in instruction as much as possible
in activities.

(o gt La Lin SY)
A Bydatg 48 ma DU
wJ.mC)AGLQ:\.N‘.V-)

State what you
expect students to
know and be able to
do after completing
the lesson.
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checklists when | relating to particular content information or expected
appropriate. (Be sure to | solutions based on student experiences and questions.

match objectives to

assessments.)

pstliall CUall agd saa ha (G8AU AL LY (any ce AlaY) GOl (e allal) g Aaailall i ) LSEY) (adli (Saal) (e g ¢ s AT B s cllRY) S3y B (Al plgd) Jgla

: P a2l
Al 8 caadd LAY dslad) G
el o a1 5 ' Closure

Bring the lesson to a close. Restate the instructional objective. You may want to summarize activities or ask students to respond to questions to

check for student understanding of the basic concepts addressed by the activity.

) o) Ll daga culaldi ) A b .., cadiciall juaal) 3aa g J sial) A L ddiiy Atlal) & ghan Al CiliSIl g cilua o) 2aa sl
Identify the homework assigned to students to be conducted at home, its resources, ... or any important guidelines to complete the homework. Horﬁéwork
uﬁss il Jaka.\ g.usCJ.u\ ( éu.m:\ “’bf"éijfm‘. i) Juu Lol Oamay A A3y 3 ga 43 S3 g clgd Janhadil) a3 A (G pail) Gl A8LSY WU sy sBIS(RUDFIC) adl g2 ) ) o )
axdil) Cililaad CilaaY) ABiUaa (pa 28U g Lalia élld 9 Ladie | W & gl 2a ) ’
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Ay ) ABELY g dpagl)
ElaY) (©aag o) Asilaa gl

29 O (AlaY) asdll) gadll Edlgud

ol Laad A 2y At

Summative
assessment

Ll 59 dl / cobanl) [ uadl)

Jiaall B LgBlarl i Al CilY) g
3 e 533 Al AL Uy Ja ) (il sl

Identify the objective(s) you will
address in the affective domain such as
building positive attitudes towards .....,
developing values .....

Sl alas ay a3 S 3

fAmalAl) claliay) éjl&a@héﬁjdhgé
4l geadl daial) e Y g gl i g
Claldai ‘_5‘93 Cra Adlalt pdly ‘_,Al_a.'a\ asd gi 9
dalal)

In case there is/are student/s with special
needs, explain the facilities and
procedures for the integration of those
students or any additional support
offered for students with special needs.

foa Lgalnd AN land) <) jlgeall g asdliiall gandaid ull Jal)
Baa ploiagl, Cpdl) Gdlall Ao i) o aladi ) (Sayg
adh il daat ) o g Jandl ) g, (o) ot a Y
0 galal La (Gaudaly Jadh () ga gy OUal) - L Sagan cilaglaa
L3 Gl Gada Gudl) (B

Suggest ways to extend the activity for students.
Indicate what students could do to apply the
concepts and process skills learned to new
situations. This can be used as extended activities
for students who complete work and are ready to
move on. No new information is taught here—
students are applying what they have learned in
the lesson to a new context.

Alady o)) ey a3 ccdUall ol i) a5 i )

Jead gl 433 8N (39,8 Ble ) sal Adndi s La )
Jadi 12 Ji AATALY Glaldal) ‘éjs OUall g )
ﬁM_i.d\ HA 493 Ay G5l s () edlall
A M Aqlay b ) (B (uad AN c jlgall g
i)

Suggest what you will do to differentiate or
modify the lesson for students with diverse
needs. What will you do for students who are
having difficulty understanding concepts or
skills taught in the lesson or need additional
support?

alrall IAY Jalal)

400 ALLY) Agllaa B &5 38 cely (alAd) (il A SaSER (Al (g O S LAY Sy A
Sal s La e <l Ll a1l g il B al p La e @l 31 ) 5a¥) La -1
ALY 3 pall (B (ual Gaeal 4y adlll) iSey La -2

haubadil) ] gl ¢01 g Jeans Athal),
2 O ) Al b ddes alail) g ab gkl (palaiaS
DJ&QJSSZJ#?M:\.'\J:\AMJJSJ#J.‘;M
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Lesson Plan Rubric

assessments AND
are not
measureable.
Obijectives are
below
developmental
level for most
students (are not
challenging).
slayl Sy
el ae 2 liadl
Y5 anil)
calaal) auld (S
e Jil 42 liadl)
eal sk (5 siusa

assessments OR
are not
measureable.
Objectives may
not be
challenging for
all students.
slayl Sy
D) ge delad)
sl i) il
el Sy
3 deladl Calaaly)
gasdll Y

standards and
assessments, but
all are not
measureable.
Most objectives
represent high
standards of
content for all
students.
calaay) alas
D) e delad)
apail) ol
CSarY Lagan LSl
phe Lguld
Jiai calaay)

e dle (s s

Gl Adal eyl alud)
: Needs :
o Unsatisfactory Satisfactory Target
Criteria . s Improvement . .
Jsda L. . Jsta aigla
O ) zliag
Qatar QNCP standards |[QNCS standards | An appropriate (An appropriate
Curriculum are identified but |jare identified but|number of number of
Standards are clearly either are QNCS QNCS standards
zalial julea inappropriate in  |inappropriate in |standards are  |[are identified
4 yhadl) number, grade number or do not||identified; most |and clearly
and/or topic. match the grade |match grade and|jmatch grade and
2 Je capill S5 Jlor topic well. topic. topic.
galiadl ulaa (e e Je ol fase e spaill &5 ae ool &
o sl dhill  maliadl julae e sl e lia ] il (e i
2 Aala b)) semn dauliafllal LSl g 4y pJadll || g 4 phadl) aliall [l a5 4 phadl) aliall
to et Vg aaall [l A dlie e || cdlati Lgadans 5y ey (il
g saa sall g s sall
Instructional Objectives are not||Stated objectives Stated Stated objectives
Objectives aligned with are not aligned || objectives are | are aligned with
ol Calaa] standards or | to standards and || aligned with standards and

assessments and
describe
measureable
goals. Set of
objectives
clearly represent
high standards of
content for all
students.
alaa ) Sl
D) e delad)
sl Cullad
Sy Blaaf Caai
Calaall ares Lguld
gl s ISy Jias
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Criteria . s Improvement . .
Jsda L. . Jgsla e A
O () zliag
i YY) Allal) dple | el (5 sinall e Jle (s s
(éd;ﬁ\ Al Al @\A;J 6 singll
Materials Materials are Materials are Materials are  |Materials are
3) sall insufficient in insufficient in  |adequate in high quality and
number or are not|number and or  ||quality and clearly enhance
be appropriate to |lcontribute only |[number, the lesson. They
students’ level or |slightly to the  |[appropriate to |are adequate in
to the topic. lesson. students’ level |[number and
o Al 2l sall |l e daalladll o sall - land to the topic. appropriate to
all Cua e S el a0 AAS [daaladl] o) sall S (Istudents” level.
6 siual dpuilia e sl |51/ 5 8 pem aaled [|ua (o Aauibia Ll |Apalail) o) gall pat
g sasall ) Ol || pesall Baddls fdaulie gagall (5 Basall e Ll
QU (5 siual 3 sy (el oS
g s sall 5 Aol 44IS o8
sl S (4
(5 stual dnlia
Ol
Resources Resource list has |[Most required  ||All required All required
bl many important |[resources are resources and  |resources and
omissions and no |[named, with some additional |ladditional
supportive only minor resources are  |supportive
resources. omissions. identified, resources are
Aaildy aa 5 Supportive although the list |lidentified;
58S Ll abadll  |resources are lacks variety in |various types of
2 5Y 548 53a lacking type of resources are
dacly jilas badll alaxa dand resources included (print,
dsa 5 e A ladll lidentified. electronic,
ol eI ey || jobadll aes physical).
4 sl 52 s g Al 54 slhall || jabadll axen
. 4dadl) yasy lele o yaiill a3 dadlizal) 54 skl
dac)all Haladll )l o) e es)SL» IIPY Leale (a2l A3
o sl Ly [Badeie g 5l (praniad
ladl) g badl (e
(A5 5l e pibae
dalac)
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Criteria . s Improvement . .
Jsda L. . Jgsla e A
O ) zliag
Activating Prior|[Prior knowledge ||Prior knowledge |[Prior Prior knowledge
Knowledge/ Is not activated or |is somewhat knowledge is  ||is activated
Focus/ activity is not activated, but the|jactivated through a
Motivation related to relationship to  |through a specific
Adlal) Japliss objectives. objectives is specific engaging
4 yaall\ 3 00 A jaall anli oy ol Weak. technique technique that is
Aamdlall Y bl glastadl |4 el i S |lrelated to clearly related to
il YL L seas JIAsLll |lobjectives. objectives.
Sl Al (81 48 peall adi i [ jal Jagdis
Amia Galaay) G [|[ADA e AdLld) Ll A (e dailld)
Lo je 22ma ¢l a) [hadi je 5 MUl mey
calaaYL e daal 3 ) sacay
—alaalyl
Technology Technology use ||Use of Appropriate use | Creative use of
L 5l 53l distracts from technology to of technology |technology by
learning support lesson  |by teacher or  |students clearly
objectives. objectives by the |students supports learning
L sl i<l alasial - [iteacher is supports objectives.
slaal e SELY  (limited; no use  ||learning Clearly
plail of technology by |jobjectives. demonstrates
students. Shows willingness to
La i<l alaaiad - [willingness to  |adopt the most
ol cslaal aedl - luse supportive  |jappropriate ICT
plaall Cuils (e ICT. resources.
pdiaY g¢ dgana [[aladiuY) ac g2 aladinl cllia
PSR U PR UVRESA [ N PRV PR 1
Sl plaal il e[l 5 ULl
alaaf Ul FORTIARERO
anin) jeday aleill[fiaical 55 ) guc
Jilas g aladiny sy alxill Calaaf
Baclua Ao o) iS5 (llalantinl a5 S0
Dbadl) alasiny
Aliall o ol il
Teacher Instructional A single More than one |/Instructional
Strategies strategy is poorly |/instructional learning strategies are
described and is |strategy is strategy is clearly

29




|@?|I|I\HI Coene of Edat
College of Education
QATAR UNIVERSITY  ln dd o ol ~
L Unsatisfactory Needs Satisfactory Target
Criteria . s Improvement . .
Jsda . w . Jola g
O ) zliag
Sl i) not appropriate  ||described that is ||described; the |described,
el for the learning |jappropriate for |set of learning |varied, and
objectives. Does |/learning strategies is clearly support
not show objectives but is |appropriate for (learning
disposition not inconsistent ||learning objectives.
toward the with the belief  |objectives. Is  ||Shows a
learning of all that all students |consistent with |lcommitment to
students. can learn. the belief that |the belief that all
oay i 4l il caag o3 |lall students can |[students can
Gl yiu) Aaslic & g3aal5  |llearn. learn.
3 ) sy A il Sy aleil) Y [ ST Caag ol [caay ol
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S ol dgas |REET Ll il el
alaill Lllal) asaa [fRollal) msas (Sl ol
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Student Student activities |Student activities||Student Student activities
Activities * Include a single ||* Include a single|jactivities may ||* Include
Aoall dai¥l Imode of mode of « Include multiple modes

interaction (E.g.,
visual, auditory,
or kinesthetic),

* Do not
encourage
students to ask
questions, and

* Offer limited
conceptual and
cognitive
development
53a) 53 )lga padiny
- Sle Al ey Y
Al

interaction (E.g.,
visual, auditory,
or kinesthetic),
* Minimally
encourage
students to ask
questions of the
teacher but not
other students,
and

* Offer limited
conceptual and
cognitive
development

- s g s adking

multiple modes
of interaction
(E.g., visual,
auditory, or
kinesthetic),

* Encourage
students to ask
questions of the
teacher but not
other students,
and

* Enhance
conceptual and
cognitive
development

of interaction
(E.g., visual,
auditory, or
Kinesthetic),

* Encourage
students to ask
questions of the
teacher and other
students, and

* Enhance
conceptual and
cognitive
development
appropriate to
the subject area.
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-l ) S ey
b Y5 b o)
Gkl dua jall Aulhall
gk o galaile
e Liie

the information,
concepts, or
skills in a similar
context.

5 gna Lo 8 any

paalia (pe O

apply the
information,
concepts, or
skills in a new
context.

il oy

Lo (el U

Dkl g & il single type of students with a ||strategies to strategies to help
need is identified, ||single type of help students  |students with
or strategies need are with diverse diverse needs are
identified are not |identified; most |needs are identified and
appropriate. are appropriate |(identified. explained.
Aondl i) poath & 6d) |- Daa o 68y - Ol yial dasg |l g 20y
e g silBaal Baaxie Cliadil yiul  [[de sTia g 3ac ¢ e byl yiu
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Ardlia
Lesson Extension repeats |[Extension Extension Extension
Extension but does not offer |[includes limited |iincludes includes one or
oAl A gad application ina |jopportunities for |opportunity for |more
(ot xasdll)  Inew context. students to apply ||students to opportunities for

students to apply
the information,
concepts, or
skills in new and
authentic
situations or

contexts.
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L Unsatisfactory Needs Satisfactory Target
Criteria . s Improvement . .
Jsda L. . Jgsla e A
O ) zliag
Gl lea g Dlaslaa g [laaaliall (a0 galad  [Badaie La i axy
dglie (il ga 4 [Clasleall g L kil Gl
&l gl s aslia (e b salad
L a8 ga Gl jlga s Slaslaa g
ol Agliie () ga B
ddda CagHha
Closure Closure by Closure by Closure Closure includes
ZONEN teacher ends the |teacher includes an an opportunity
lesson, but does ||summarizes the |opportunity for |for all students to
not summarize or |lesson and a limited summarize the
clarify learning. |[clarifies points. |[number of lesson, respond
(s Jadd A3l - Al paids (Istudents to to questions,
S oadli Vg peoall flaleall ol e summarize the |connect to
s g s, o aaliy lesson, respond |jprevious
Llail) (e maa 535, [t0 questions,  ||learning, or
connect to anticipate new
previous learning.
learning, or da 8 Al aas
anticipate new ||ju=aalil s <1
learning. e alal g seall
ARl daai[fadaill Loy y 5 ALY
53 5na dua j i) 5 Gabaally A
Adlall (e (il alailly
ool papalil
ALY g a5
el aday )
Sl 5 sl
olifiosall aladlly
Assessments Assessment does [|Assessment Assessment Assessments
sl sl not align with provides provides clearly align
lesson objectives |feedback for feedback for with the lesson
or does not each student and |leach student standards and
provide feedback |is aligned with |jand is aligned |objectives in
on each student. ||most of the with the lesson |lcontent, mode
el ol 385 Y |lesson’s standards and  ||(way it was
ol ssise ae [lObjectives in objectives in  |taught), and
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Criteria . s Improvement . .
Jdola & o ) Jdsla e A
O ) zliag
i Y5 4dlaal g content. content, and cognitive level
BNEEENPRER:Y ahara ae gl 385 (Icognitive level |(Bloom’s
lla oMl slaa) (Bloom’s taxonomy);
Aaaxll g of gina g taxonomy). provides focused
e OsSiAral )l |- ae a8l 5a3 | feedback for
Jasd Allall g paall |l pall wilbl=s |teacher and
cslulgolsinay  [levery student.
sl ot s il laa apdill O gal (345
Axnl ) Al Q1| pal) lslans
1asd la ST 65 [lo) gina g 4dlaal
plaall Gl g palail) 43y 5ha
2 (5 sl 5
(o) ddsal) o5,
aleall Za0la dxal )
s J<I
Reflective Reflection is Reflection Reflection Reflection
Evaluation of |shallow, focusing |[focuses on the |discusses demonstrates
Lesson (Added |jon unimportant |/design and student learning |thoughtful
after the lesson |jaspects of the delivery of the |and strengths |consideration of
Is presented).  |/lesson. lesson, and areas for  |the lesson is
e Jalil) (& - lidentifying improvement in |terms of student
stac) 2ny) Jalill || de 380 dusylaa |istrengths and lesson design  |learning,
o( el @ld e el [lareas for and delivery. |[identifying
oAl improvement, [ Jalill (8 - (istrengths and
but does not bLli g 4kl Bla3 lareas for
reflect on student|js_a 4 3 54l improvement in
learning. a3 Al Yl |llesson design,
e Jalill juaiy - [l 8 sk lesson delivery,
prasal A Cpadll el el and student
Ay 5k g ) . oudll Ay ks lengagement and
alas Jaasa (il achievement.
Zlisg il elli g 5 4al) e dalill Jady -
Yy skl gl IS Lhaill ale)
plad (s3al [ ey oo il ey
. ol PSP PLACE FPEPS
alss uas g dudlall
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Weekly Teaching Schedule

Note: Fill in this form and give it to your college supervisor, as soon as you know your schedule, so that
he/she can schedule observations and visits. Provide an updated schedule every week. (Highlighted
spaces do not need to be completed every week.)

Candidate’s Name
Mentor Teacher
School Name
Principal’s Name
Grade Assigned Subject
Telephone: Home School
E-mail address

Arrival time at school Departure time

Block #/Time | Sunday Monday Tuesday Wednesday Thursday

1.
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Student teacher Observation Guidelines And Forms

(Used When Observing Other Classrooms)

Task 1: Observing Classroom Management

Several factors should be noted during these observations: What is the general atmosphere of the
classroom itself? What kind and how many interpersonal actions take place?

General classroom environment

How does the classroom feel — inviting or unfriendly?

How are samples of student work displayed throughout the classroom?

How are artifacts of the subject area displayed? (e.g., Does it look as if Arabic is taught and learned in the
classroom?)

What kind and how many interactions occur in the classroom? How can interactions be more effective in
supporting student learning and understanding?

Teacher-to-student: How much talking is done by only the teacher during the lesson? Is the talking filled
with questions or factual information?

Student-to-teacher: How much of an opportunity do the students have to ask questions of the teacher, or
are the students merely providing simple answers to closed-ended questions?

Student-to-student: How much and what kinds of opportunities do students have to work collaboratively
or to talk to each other about the topic?

Application: Select at least one management technique that you will implement and report on your
progress during Seminar.

Time | Management Technique or Skill | Comment

Environment

General impression of the
classroom

Display of students’ work

Interactions

Teacher-to-student

Student-to-teacher

Student-to-student
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Task 2: Observing Instructional Strategies

During the observations of instructional strategies, the focus should be on the lesson structure and how
deeply students are engaged in the lesson.

Lesson structure

Does the lesson plan include a variety of ways to involve students in active learning?

Is teacher following the lesson plan?

Does the lesson include specific strategies for student’s diverse needs (rather than just “fast, average, and
slower” learners)?

Student engagement

How are students actively participating in the lesson?

How are students working together?

How frequently does the teacher ask open-ended questions?

Application: Select at least one instructional strategy that you will implement and report on your progress
during Seminar.

Time | Instructional Strategies Comment

Lesson structure

Active learning

Alignment to lesson plan

Differentiation

Student engagement

Student participation

Student collaboration

Open-ended questioning
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Task 3: Observing Assessment Practices

Both formative and summative assessments should be observed and applied for the third task.

Examples of uses for formative assessments

To determine the level of a student’s understanding, and then adjust the instruction to meet the student’s
needs.

For the teacher’s self-assessment in presenting the lesson — Am | presenting the information in a way that
students are following?

Examples of types of formative assessments

Open-ended questions

Graphic organizers

Activity or lab worksheets

Exit cards

Examples of uses of summative assessments

Students’ grades

Student motivation

School reports

Time | Assessment Practices Comment

Formative assessment

For student understanding

For teacher self-assessment

Identify types

Yes/No Yes/No Yes/No
Open-ended questions Graphic organizers Worksheets
Closed-ended questions Quiz Exit cards

Summative assessment
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Lesson Observation Form
Student teacher’s Name

Grade Subject
Observer’s Name Date/Time
Observer’s Role: Mentor

College Supervisor

This observation form is to be used by the mentor teacher for daily lessons and observations. It may also be
used by the college supervisor for visits to the intern’s classes. All the criteria are applicable to diploma
students and to students in the Special Education program in both classroom and resource room settings.
Please check the most appropriate box

Pre-observation Planning Yes No Evidence
Lesson plans are submitted to mentor and supervisor with

enough time for feedback.

Lesson plans address all elements of the QU LP/IEP format.

Please use the next four point scale for the indicators below:

Mark Constantly Obs (Constantly Observed) if the behavior was incorporated throughout the lesson.
Mark Satisfactory Obs (Satisfactory Observed) if you specifically saw the behavior.

Mark Obs with Improvement (Observed but needs improvement) if you specifically saw the behavior.
Mark Not Obs (Not Observed) if you did not see the behavior at all during the lesson.

Classroom Observation Const  Satisf Obs  Not Evidence
Preparation, Organization, and Management antly  actory with  Obs
Obs Obs impr
ovem
ent

Beginning of the lesson
Materials are prepared and ready to use.

Is prepared to begin class on time.
Quickly focuses students’ attention on the topic.
States lesson objectives at the beginning of class.
Reviews material from previous class.
During the lesson
Encourages students to question and respond.
Provides constructive feedback.
Calls on and responds to students by name.
Encourages students as well as prevents or handles
misbehavior by continually moving around the classroom.
Finishing the lesson
Summarizes main points of the lesson.
Reminds students of assignments, etc.
Ends lesson without rushing.
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Instruction and Strategies Constantly = Satisfactor ~ Obs with

Content Obs y Obs improvement

Explains concepts clearly.

Presents the same information more than
once and in various modes.

Relates information to previous
knowledge.

Relates information to past, present, and/or
future.

Presents information in the context of
students’ lives.

Demonstrates relationships between
different concepts.

Distinguishes between factual and
nonfactual information.

Clearly identifies opinions.

Shares up-to-date information in the
subject area.

Strategies and Processes

Explains difficult content in more than one
way.

Type(s) of learning groups observed:
(Mark all that apply)

Individual

Pair

Small group

Whole class

Evidence of differentiation: Identify
specific evidence on a separate sheet (Mark
all that apply)

Content: e.g., materials with varied
readability levels, multiple ways to access
ideas or information

Process: e.g., different homework, tasks in
multiple formats, options about how to
work (alone, in pairs, etc.)

Products: e.g., choice of multiple ways of
demonstrating learning (essay, model, etc.),
variety of assessment tasks.

Asks questions to gain and hold students’
attention.

Uses sufficient “wait-time” when asking
guestions of students.

Encourages students to answer each other’s
guestions.

Provides frequent feedback.

Demonstrates enthusiasm for the class and
the subject.

Supports students’ use of technology.
Teaches content that matches the students’
developmental level.
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Applies teaching strategies that are
appropriate to the content identified in the

lesson plan.

Teaching /Learning technique(s) observed:
(Mark all that apply)
Lecture
Group work (any size group)
Student presentations
Teacher-student discussion
Interactive lab or activity (With worksheets
related to hands-on activity)
In-class writing (Not worksheets)
Individual worksheets

Assessments and Evaluations
Misunderstandings and gaps in information
are diagnosed through frequent guestioning.
Questions are drawn from a variety of
cognitive levels (Bloom’s Taxonomy).
Assessments (formative and summative)
match standards, instruction, and lesson
plan/IEP objectives.
Test (if present) matches standards,
instruction, and lesson plan/IEP objectives.

Lesson Observation Form

Observer comments:

Student teacher comments:

Student Teacher Signature:

Date:

Observer Signature:
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Y adatll - el i) e 1oV anis

CEE B.Ed & DP. in Primary Education

Created With: Taskstream - Advancing Educational Excellence

* = Response is required

* Student teacher’s Name (alaall culldal) aud)

* Evaluator afall;

®  Self Assessment 1 pd
© Mentor Teacher & plaall
C

College Supervisor 48l o e
* Evaluator Name (asiall aul)

* Subject satall
* Grade uall

Important lis ala
Please note that successful completion of the clinical experience requires that a candidate score at satisfactory level

((3.0) or above on at least 7 of the 8 unit learning outcomes. If by mid-term a candidate is not at this level, a
remediation plan must be filed.

O B (5 sinne alllall g 13) 5 AWK ale il 2 8 (ga SV e 7 8 (L3S 3,0 ) A e Ain o opotiall Ll (iay o Callay oy el il (g elgi¥) of Aaadle oa
el 138 e 38 55 claduiti s gitlia o3 8 duadle Aad @llia ()5S o ¢ el il 3 Glls,

Instructions <l

Please mark the number that matches your observation for that item. Add the points together for a total score. A
conversion tool is available to calculate percentages from the raw
4 50 i 1 LAl A jall Jy gl 8y 5l i g5 A0S0 A jall e ) seanll Lgany aos anill Jalis gan) o 65l S Gansa illaadle (3iday ) G50 e Adle qung o

Part I: Classroom Performance (,all s13¥1)

A. LESSON PLANNING AND MATERIALS 4zaglail) 3] gall g (uyall Jaladil)

* 1. Innovative and flexible learning experiences are structured for individuals and group of
students. (Evaluate on written lesson plan.) af) .4kl (e ds ganaly 330 45 ja g B Sisa dpaglel &l A paay
(a.guu\ UHJAS‘&&U&: £l

Response Legend:

1 = Jsie xeunsatisfactory 2 = (a3 J zUsneeds improvement 3 = Jsissatisfactory 4 = —giustarget

1 2 3 4 N/A

1.1 Identifies learning goals in Curriculum Standards and school-
based curricula or TEP. Al il ) jiall 5 zleiall julral dpadeill Calaa¥) aasy
Al alaill el y ol A jaally ddasi yall

1.2 Designs learning experiences suitable to students’
developmental level. ikl ) shi (5 gival Anulic dpadad G pad aaay,
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1.3 Plans and incorporates accommodations and modifications
for special needs students. s (e 4dhll 2306 Al i) pe 4o 3 bl aucay
alall claliay),

1.4 Designs learning and teaching strategies that are innovative
and flexible 45 Siw alady alal (3 )l aranal; o 58

1.5 Integrates teaching materials and resources in lesson
development sl ki olee (& jaladll 5 u pall G gl ey

1.6 Designs lessons based on previous student learning by
monitoring, assessing, and students’ feedback alxil e 2l Lus 50 aanay
Adlall e daal LU 4,080 5wl 5 Uil (33 5l (e Adlall S

Evidence J&a

B. TEACHING AND CLASSROOM MANAGEMENT Jwaill  _1a) g (ag pail)
* 2. Teaching strategies and resources to engage students in effective learning are used.
i) JAuY) addiiey Aladl) alail) ddas 3 Ul &l HEY alaal) g dpandail)

Response Legend:
1 = Jsi xeunsatisfactory 2 = owas J zisneeds improvement 3 = Jséisatisfactory 4 = —agdwstarget

1 2 3 4 N/A

2.1 Identifies and states curriculum standard(s) that relate to
the objectives at the beginning of the lesson zleall julaa e | las cp
oo Al 3 Calaa YL Adag yall

2.2 Uses teaching strategies appropriate for curriculum
standards. zeal sutad LSl G il 3yl axdiey

2.3 Engages students by using a range of materials and
resources dbadl s <l s (e de sane aladinly Al o 5

2.4 Uses a variety of skills and resources to adapt lessons sxiw
ool Juanil jaliadd) s ol jleadl (e de st YIKE

2.5 Organizes individual and group learning strategies during the
lesson ool oLl dueleadl 5 dua il alaill (3 kol

2.6 Employs print, multimedia, and electronic resources during
the lesson os ) ell) Uil sasia 4335 yS)) jabean 5 de sadan 3 50 ey

2.7. Uses questioning effectively to support students learning
Adhall alad acal Jlad JSG Jsbedl) 48 Hla aodiey
Evidence Jdall

C. LANGUAGE, LITERACY, AND NUMERACY <hilaally alil) o § jul) g A< g 50 ) jal) 48 joa g 4ol
daubad) dglaal)

* 3.Language, literacy, and numeracy development are fostered Ul g 351 Al 4 jaa g dall) ) ghai dile
L) Aglaall cillaally ALl o 5 a8l g

Response Legend:
1 = Jsi xeunsatisfactory 2 = o3 J zisneeds improvement 3 = Jsissatisfactory 4 = agdwstarget

1 2 3 4 N/A

3.1.1 Identifies and monitors students’ skill development
regarding: Language and Literacy Gl Lad 4l il jlea ) ghai ol g sy
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3.1.2 Identifies and monitors students’ skill development
regarding: Numeracy alall Je 5 3l Gl Lad Adlall <l jlea skl ailhy 5 2asy
GaulaY) dliald) cllaally

3.2.1 Assesses students’ skills regarding: Language and Literacy
sl g 3o ] Al 48 yra 5 dallliny (3laty Lo ddlall )l iy

3.2.2 Assesses students’ skills regarding: Numeracy ikl & jles sy
Al Al llleally Sl e 550l slaty Lo

3.3.1 Applies teaching and learning strategies that address skills
regarding: Language and Literacy <l leall s dualai g dpalai W)k by
Al dluad) lleally Sl e 5 jaill:y daleial)

3.3.2 Applies teaching and learning strategies that address skills
regarding: Numeracy e 38l ddaidl @l jleall dast dualad g dpalat 1yl (alay
LanluY) Aplial) Glleally alal)

3.4.1 Provides students with closely monitored feedback and
support regarding development in:Language and Literacy 25
LS 5 e all 28 yra g Aalll: ) 5haty (3laly Lad acall g daad 1 4032800 0 8 (e agailiy (pdl) Al

3.4.2 Provides students with closely monitored feedback and

support regarding development in: Numeracy aet (il 3l a5
L) dploall cillaadly oLl e 5 5080: 8 ) 3l (3heiy Lasd acall 5 daad N 3l o jd e

Evidence J&

D. LEARNING ENVIRONMENT alxil) i 8

* 4. A safe, supportive and challenging learning environment is created 4as|ygdial alss diy b 5

ity digda g
Response Legend:

1 = Jsée neunsatisfactory 2 = (a3 J zUsneeds improvement 3 = Jséissatisfactory 4 = —gitarget

4.1 Provides an environment that develops students’ positive
attitudes and learning opportunities. s &ulay) Glalad) aiiy i 4y s
alaill (a jh SN 5 Alall,

4.2 Conducts open, inclusive, equitable, and ethical interactions
and communication with students. ¢ sl Jual sill y S el ad s 3ok a5k
Lkl e EMAY) 5 (5 sasiall 5 a5

4.3 Selects topics and issues that foster students’ critical
thinking skills. 2kl ol 8l Sall <l jlga a3 Ll y Cile guia g Ui,

4.4 Provides an environment that helps students to interact and
work collaboratively. s 45 jhay Jeall g Jeldll e dullall aelus 2y 85,

4.5 Provides reinforcement for appropriate behavior. 13 %
GO &l L,

4.6 Provides feedback for inappropriate behavior. 4=l i 8
S e oL,
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Evidence J

E. RELEVANCE AND EXTENSIONS i sl (A a gill g Jagl 1) &

*5.Learning experiences that connect with the world beyond school are constructed. sb:

‘L.U.Ld\ AJJ;GJIA#MQL#JS‘;:J\ wﬂ\ LARES]
Response Legend:

1 = Jsie peunsatisfactory 2 = (a3 J zUsneeds improvement 3 = Jsissatisfactory 4 = —agiwstarget

5.1 Incorporates students’ interests and prior knowledge by
linking to meaningful examples. s <l s Gilull agalai g dlall Clalaial ey

5.2 Connects across subject areas on topics, problems, and

issues relevant to local, national, and global communities - »
Aaadladl Al g ddaall il dslaiall Lloatl) 5 cSEA g Cile sin sally Al all Y Laa

5.3 Designs lessons that are technology-rich to take students
beyond the school environment to investigate problems and
propose possible solutions. s sty dullall slii) <l L o) 915 4 55 L g )3 aana
ASan Jsla 15l OISR il s aall Ay 3 50a,

5.4 Introduces students to work and leisure opportunities as
appropriate. iy L cus 48 5l La )i 5 Jaall La jd dadlall 233,

5.5 Supports students in taking intellectual risks, testing ideas,
and using initiative. sl (e saliul) s HISEY) Jilas s 3 S8 cilaadll 8 4l ae sy
Lllall & ae s

Evidence Jda

1 2 3 4 N/A

F. INFORMATION AND COMMUNICATION TECHNOLOGY <¥Lai! 5 il laall i ol 35, g
* 6. Information and communication technology is applied and integrated in managing
student learning and is integrated into student work. 4msi 2 c¥lai) g cila glaall La ol 9385 mray g (dabay

atles (B Lgaasy Adhal) ol

Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zUsneeds improvement 3 = Jséssatisfactory 4 = —gitarget

6.1 Identifies students’ learning needs in relation to ICT 2
VLAY 5 il slaall Lia o) 53005 glacty Lot dpanladtl) dullall Cilalyia)

6.2 Selects ICT-based learning strategies and resources G L jus,
LY e slaall Lia o) €5 o 2aild dardet Jiluig

6.3 Involves students in using ICT to organize and search
information. sl g cliball adaiil VLAY 5 Cila slaall b 5l 65 aladinl 8 Aolhall o )l
S

6.4 Evaluates ICT-based learning strategies and resources. a&
YLV 5 il slaall L 5l 9385 e dailall Lpaleil] jabiadl) 5 alaill 3,k

6.5 Accesses and manages information on student learning using
ICT resources. Ll siSia )l se laadive ClUall alat dlee 8 o glaall g ila gy
YLty 5 el sladll,
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Evidence J

G. ASSESSMENT asiilll .5

* 7. Student learning is assessed and reported i3 sa 8 drd gy quithal) alat o
Response Legend:
1 = Jsie neunsatisfactory 2 = (a3 J zUsneeds improvement 3 = Jsissatisfactory 4 = —agiustarget

1 2 3 4 N/A

7.1 Monitors students closely during the lessons. «_# ge Zullall il
L}n})d}\ c«lﬁlj &L\Ji.

7.2 Plans valid and reliable assessments, aligned to objectives
alaal) ae ol y i) 5 Baally Ui Cilagi aucay

7.3 Assesses and reports students’ learning using multiple
methods of assessment. s cullul sae alaaiuly Ll alad e | )8 a5 4,

7.4 Provides clear, accurate, and concise feedback to students
on the outcomes of assessment. Akl ) sa 5 4885 g Aniial g Aral ) Lpdad a2y
il Gl jae Jsa

7.5 Reviews assessments for continued appropriateness. .
Leinalic 4 ) il laal oyl

Evidence Ja

H. USING PEDAGOGY TO IMPROVE LEARNING ?.b.“d\ Cpena] (g i) dﬁa‘éﬂu‘.J

* 8. The knowledge of students and how they learn is applied to support student learning and
development. agasaiy dudhall yghi 3 530 Lucall agalat 4,88 g Athat) 43 o (Gl o1y

Response Legend:

1 = Jsie neunsatisfactory 2 = (a3 J zUsneeds improvement 3 = Jséissatisfactory 4 = —gitarget

1 2 3 4 N/A

8.1 Demonstrates (models) inquiry-based practices that support
student learning. “llll alsf ac i3 ) gy clatiny) e saaine Glu jlae jela

8.2 Encourages students to interact respectfully with others
including those with diverse backgrounds. sl Jelidll e Zdhll aady
Ao giiall CEN Clanal Sl i Lay 0 AN aa,

8.3 Develops and implements learning experiences in which
students learn and practice conflict resolution and negotiation.
e Osoah s Alall alat A e Al dpalad ) pd My g el Jslall alsg) (8 Gl
cile ! 3,

8.4 Designs and implements learning experiences that encourag
students to develop their own goals and achieve them. iy aca
L 5 agilaal pum g Ao Aullall aadi dpaled < 3,

(0]

8.5 Identifies and accesses services within the community, as
appropriate, to support students with personal and/or academic
issues. sl duaidll sl Akl sailial ccanliy Lail dmaiaall leaal) ) Juay s 2asy
da\SY,
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Evidence J

I.SUBJECT AREA KNOWLEDGE 4wl 33lally 4 jaal) 7
* 9. Teaching/subject area knowledge is applied to support student learning. 4 jmall (gaal

Response Legend:
1 = Jsie peunsatisfactory 2 = (pes3 J zUsneeds improvement 3 = Jsissatisfactory 4 = —agiustarget

1 2 3 4 N/A

9.1 Demonstrates knowledge of subject area during lessons. ek
u.u"‘)ﬂ\ ;:\_ui z\é.m\)ﬂ\ BALJ\J. 33):.‘\_

9.2 Presents lessons that follow Qatar Curriculum Standards or
the school-developed curriculum. i i il maliall julee adii il e sl pti
Lz J sanall s jaall zalia

9.3 Engages students in applying methods of inquiry. &4kl )i
Lt (3l (gukai,

9.4 Promotes critical and creative thinking, decision-making, and
problem solving skills. das Jl_all gia &l jleas oo lul) 5 gasil) K&l ) ay

KA TRAN

Evidence J4a

Part 1l: Professional Evaluation (& Y- gl axdill)

A. PROFESSIONAL TEAMS 4sigall (3)dl0 i )
*10. Intern works as a member of professional teams dxigall ()81 (A suarS q jaial) Jany,

Response Legend:
1 = Js& xeunsatisfactory 2 = g3 Jl zlisoneeds improvement 3 = Jsissatisfactory 4 = —dustarget

1 2 3 4 N/A

10.1 Meets personal work-related goals and priorities. <alaY) Gisy
Janlly ddagi yall dpcasall el o Y1

10.2 Contributes to professional teams. asieall Gal A aal

10.3 Works with others to maximize student learning. e Je=
A (ol ) Akl alas (5 e @d )l cpAY,

10.4 Contributes to improving the performance of professional
teams. el GOl el (i 8 aaly,

Evidence Ja

B. COMMUNITY INVOLVEMENT 4aaiaall 48 jlinll

* 11. Intern builds partnerships with families and the community =¥ g 48) d clidle qaiall iy
@3.;43\3

Response Legend:

1 = Jsie peunsatisfactory 2 = (pes3 J zUsneeds improvement 3 = Jsissatisfactory 4 = —agiustarget

1 2 3 4 N/A

11.1 Builds relationships with families and the broader
community to enhance student learning. ) ae AS) il ClBe iy
Adlall alaf Cpaad Cangs JSS adinll s,
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11.2 Establishes learning environments that acknowledge
students’ families and communities k)l jul a8 e alad il ¢ o8
peiladina g,

Evidence J

C. PROFESSIONALISM &igall .z

*12. Intern reflects on, evaluates, and improves professional practice. «bwjlaall 8 caial) jsily
W gkl 5 Lganli g Axigall

Response Legend:

1 = Jsi xeunsatisfactory 2 = owas J zisneeds improvement 3 = Jséisatisfactory 4 = —agdwstarget

1 2 3 4 N/A

12.1 Reflects critically on professional practice. &32803)pa Si
digall il ladll,

12.2 Engages in personal and professional development. &4 W,
el g Sgall skl

12.3 Recognizes the role of the SEC policies in school
governance. il s )l g adaill eV Gudaall 50 lulas o o)y,

12.4 Meets ethical, accountability, and professional
requirements. dsigall 5 LAY A 5 el Slillaia (Goay,

Evidence Ja

QU COLLEGE OF EDUCATION EXPECTATIONS FOR PROFESSIONALISM Axaba /3 il 448 s
D. PROFESSIONAL BEHAVIORS sigeall i shadd) .2

* 1.0 Attendance and Punctuality ws/sall 4ay ) gaal)
Response Legend:
1 = Jsie neunsatisfactory 2 = (a3 J zUsneeds improvement 3 = Jséissatisfactory 4 = —gitarget

1 2 3 4 N/A

1.1 Arrives on time x sl 4 Jas

1.2 Stays until the end of the school day. 'l s sl 4led A Sy

1.3 Notifies mentor and supervisor if absent. 4ssals ¢staall Gu ol 3
Glall xie

1.4 Makes up missed days. bl L (3

Evidence J&a

No answer specified
* 2.0 Professionalism 4sigal)

Response Legend:
1 = Jsi xeunsatisfactory 2 = o3 J zisoneeds improvement 3 = Jsissatisfactory 4 = —gustarget

1 2 3 4 N/A

2.1 Dresses appropriately. dwlic (e Guls

2.2 Demonstrates preparedness. saxinyl jela
2.3 Demonstrates a positive attitude. Lulay S5l ek
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2.4 Willingly accepts responsibilities. La s <l s sl Jii

2.5 Completes tasks as instructed. <l Y cua aleall Jo&G

2.6 Seeks advice and/or feedback. dsal )l L3 4/ 5 dapaill Cilly
2.7 Accepts feedback constructively. ¢l JSé claadll Ji

2.8 Demonstrates respect for mentor, students, parents, and
others ¢aA¥ s el s Adlall g ¢ glaall oyl Ll jial jedad

2.9 Assumes responsibility for routine tasks without being asked
repeatedly. bl IS5 (s 40 5 ) algall 44 5 e I 5

2.10 Completes routine paperwork on time. (sl G, e

PART IV: Professional Dispositions 4uigall cilga gill

* Teaching, Scholarship & Laadership 8auilly ealad) il g (o i)
Response Legend:

1 = Jsé xeunsatisfactory 2 = g3 Jl zlisoneeds improvement 3 = Jsissatisfactory 4 = —dutarget

1. Upholds high standards for content knowledge for all students.
Al s 5 (5 sinall A8 yral Al yo yulae Ao Lailay

2. Recognizes the importance of using challenging experiences
that accommodate various students’ individual differences and
patterns of learning and development a3 @id &l i ahdiul il &y
gl skl 5 alail) Jalast g daldal) ool 40 5all (35 ll 2330

3. Demonstrates ability to select strategies that foster critical
thinking, creativity and problem solving sl jiud) As e s a8l jela
M) Ja g gl s SU el 55

4. Demonstrates willingness to adopt most appropriate
instructional resources, including technology _sbas Jd dae ) sk
Ln 5 oSl palaall elld 8 Lay cdpuia SY) alail)

5. Values the idea that safe learning environments promote
active learning Ll abaill jéas 45aY) alaill <l o 3 S8 oy

6. Demonstrates ability to use multiple methods of assessment
to support student learning and inform future instruction sl ek
(hiianall (pa yail) 8 Ll e Ul g dullall alad aeal 520 s Jilus 5 aladiad e

7. Demonstrates ability to plan lessons that enable students to
meet rigorous learning goals ¢« <3l 8ai Al (ugoall Japlads e 358l el
Alle aled Cilaal (gaias

8. Demonstrates the ability to solve problems and take
appropriate decisions dwliall <l ) jal Mas) y COSEA da e a8l jelay

1 2 3 4 N/A

1 2 3 4 N/A
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9. Uses reflective practice for academic and professional self-
improvement gl s el Iy ghill Ll il jlaal) pading

10. Demonstrates commitment to professional ethics, and
maintains confidentiality and integrity s, Ziga) ciladaly L 5l ek,
Al 35 Ayl e

11. Readily engages in new opportunities and tasks to develop
professionally feal! sshill Caags 3as algay pasd 3 AS Ll jaly,

12. Values collaboration with others while working toward a
shared goal g ostaill 3y 4 jidae Calaal s T Janll J3A 0 AY)

* Overall Comments <aadall

Strengths & Areas for Improvement gewsill &Yl 55 8l Ll
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Parent Conference Report Form

Student Teacher’s Name: Date:
Student's Initials (K-12): Gender:
Age: Grade:

Note for Student teachers: Complete this form after your contact with parents.

Topic of Discussion during Conference:

Parent Comments: (What was the parent’s perspective?)

Student Teacher’s Feedback: (What, if anything, did you say to the parent about their student?)

Student Teacher’s Reflections: (What do you think was accomplished — or not — by the meeting?)

Student Teacher’s Mentor
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Parent Contact Log

9
E:l;ﬁ:/t s Type of Mentor
Date/Time , Contact / Notes Teacher’s
Student’s Details Initials
Name

Student Teacher’s Signature

Mentor Signature
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gl el il il ALl

Parent Conference Report - Rubric

allaadta @00y
Comments No (0)

(a3 1) pad
Yes (1)

S G o) g il o) A jay La RS uida g 1 0l gl 1Y )
This report mentions the following :
S A gads i o) £ glagall of llall ASia o
e  The subject of the meeting

Gl g3 il gl e

e  Student’s behavior at home

Al B Gllalf il ggesa Joa Cpall gl ciaBgs @
e Parents’ expectations towards the student’s
responsibilities at school

A G ) g alral) Aty La g 830 ey saleal) (LU
The report indicates if the student teacher :
S Ul s1af Ja ) guall g B gl g Anla¥) il gl Jga JSEN o
48 gl
e Reflects on the strengths and the weaknesses in the
student’s behavior

AUia agd o soboy Laa dagliy i) ol ¢ Aozl gddjoa @
Jallal)

e  Shows sound understanding of the student’s
performance and uses that in order to understand
the student’s problem/challenge.

s paal) Aadpa g A jiall B aleadl ) galy (il ol B jea

e  Ensures that parents understand the teacher’s roles

and the school’s policy.
h@&ﬁ\%ﬁ\#bh.\ﬁg&g@hﬁ\9\43‘53@‘)&;})’3\ .
ALY apadi aa dallaa N

e Identifies student’s performance, progress, and
challenges that need to be addressed and gives
examples of those

A (B33 ) ) aleal) cila 8 (LG
Student teacher suggestions:
bl o) B Lgaladiad ¢Sy 8yl Jilug g Al g cila) 81 008y o
Aadls g caldal)

e Recommends activities for parents to support their
children at home
Aglay) Lduall cilulaal) aod o tolad clal jB) p38y @

e  Offers suggestions to support positive classroom
behaviors

S Gllal) alaf acal Jolal) aulag B Cll gl aa cyglaill B gl e
AS gl (paennd
e  Cooperation between the student teacher and
parents to support student’s performance
g sl
Total
5 Ga dailgill da il s8 D Lo g gannall pudy 3 Auilgdl) A
Overall grade : Divide the total by 2 so the overall grade is out of 5
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Weekly Journal Guidelines

The Reflective Journal is a place for observations, reflections, and questions. It should be accessible to
your college supervisor for comments on your observations to answer your questions. Your supervisor can
also help you learn to examine your experiences more deeply, by offering another perspective on certain
situations.

While comments about every topic, every week are not necessary, you should be sure to address them
consistently throughout the semester. The weekly journal should include comments about the following:
Personal thoughts, feelings, and insights about events and the educational environment

Examples:

How did you feel as you begin your student teaching?

Are you nervous even though you already have some experience teaching?

Were you especially please or disappointed in a particular even that happened this week?

A consistent, in-depth view of experiences extending throughout the semester

Examples:

What do you see as a target of your plan for improvement?

What specific actions do you want to take or have you taken this week?

Were there any situations with students that happened unexpectedly? How were you involved? What do
you think about the situation?

A range of experiences and perspectives on numerous aspects of teaching and learning

Examples:

Is it, or has it been, more difficult than you imagined it would be to change the habits you had before you
started the BED Program?

What evidence of professionalism do you see in your own behavior and the behavior of your colleagues?
Numerous examples of confidentiality, ethics, and respect for teaching as a profession, including
why these traits are necessary for a high level of professionalism

Examples:

Did a student or colleague tell you something in confidence? How should you deal with that information?
What is an example of your support for teaching as a profession?

Recognition and demonstration of the need for personal growth in skill, understanding, and
professionalism.

Examples:

Did you participate in any professional development sessions this week? What was it about?

Is there a topic in PD that you would like to learn more about? What is it?

Do your needs in PD change as you gain more experience as a teacher? Why do you think so?

Mid-point and Final Evaluations

(Final Only -- TaskStream Assignment)

Name: Date:

Reflective Comments. Please use the following questions to guide your reflection:

For Mid-point Evaluation:

What has been the biggest challenge you faced during the first half of your student teaching? Explain.
What was a positive event or situation that you did not expect during the first half of your student
teaching? Explain.

What two areas that would you like to focus on for improvement during the second half of your student
teaching?

First:

Second:

What is one way that you would like your mentor teacher to help you that she/he has not done up to this
time or that you would like her/him to help with more? Explain.

What is one way that you would like your college supervisor to help you that she/he has not done up to
this time or that you would like her/him to help with more? Explain.

For Final Evaluation:

What was the greatest challenge you faced during your student teaching? Explain.
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What aspect of your student teaching do you think has been the most successful? Explain.
How has participating in student teaching changed your attitudes and skills in the following areas?
Supporting learning for all students
Teaching/ Scholarship/ Leadership

Mid and Final Reflective Journals Rubric
g‘xL@_‘d\ B 4.4\3 Al) )Séﬂ\ A4 al .?_A.\.\s.du"" | el..d\
(TaskStream Assignment)
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Unsatisfactory Needs Satisfactory Target
Jsdia & Improvement Jssia Gighua
O ) zliag
Reflectivity Reflections do | Reflections Reflections Reflections are
Jalil not reveal the reveal some provide deeply
thoughts, (limited) personal thoughtful,
feelings, or personal experiences, providing
insights of the | experiences, noting some personal
candidate. thoughts, personal thoughts,
Sl an Y Jaa | feelings, or thoughts, feelings, and
3 s selia insights. feelings, or insights.
bl oan can Ja | insights. S8 Ll
Lt Goladll | jlad ansy Jalill | ¢(Bam A sy
OWSEY 5 ¢ Basamall | oy Gan dad s | S aa
s eliadls | daaddll HKEY) | jeliag daadld
3l ey |50
Thoroughness | Very limited Set of Set of Set of
J sl number of reflections reflections reflections is
reflections; provides some | provides an substantive,
brief and/or insight into overview of thorough and
incomplete. experience, but | experience. provides an in-
(0 253 20 lacks (0 Ae sana depth view of
OS5 el thoroughness dadl a5 oo | experience.
€ s/ 53 eaiia | andfordepth. | @l e dule | Gade gane
AliCa (0 Ac gana ol O5S8 eBa)
Canati ) Al 5 Aae gun ga
ol O Ayec 3 a
Jsedd) s okl @l Al
sl G
Variety Reflections are | A limited Several Narratives on a
g sill repetitive and number of important broad and
portray a very | aspects of aspects of range of
limited number | teaching and teaching and experiences
of aspects of learning are learning are provide in-
teaching and discussed. discussed. depth
learning. (e 292 A perspectives on
3 S el alxill Y lae Yl e 222 | numerous
3y haxiy LBl oy adaill 5 | dglec (8 dagall aspects of
o Tan 53 50 a adeill s A3l | teaching and
Lehldln learning.

56




|@?|||I\|I| Coene of Edat
College of Education
QATAR UNIVERSITY pladd ool
Unsatisfactory Needs Satisfactory Target
. s Improvement . -
Joda a3 ) gling Jsda s A
aladl) Yl Glai e oyl
pdaill g ol e aul
iy Ol juadl
Apee Hlai Cilga g
(B3 il ga J s
palaill 5 ol
Professionalis | There are There are some | Overall, the The entire set
m serious errors errors in reflections of reflections
dgall in professionalism | exhibit high exhibits high
professionalism | in several of the | standards of standards of
. reflections; confidentiality, | confidentiality,
¢ad¥) (axs dllia | none serious. ethics, and ethics, and
Agigall 83 pSl | el sy dlla | respect for respect for
(e uan B axgdl | teaching as a teaching as a
LSl el profession. profession.
eladl cad il ol Qe | a2 bl JS
S Oa (e uliie a8 | (e (e ulia
(BYAY g i (BYAY
adaill o) JiaYly | aleill o) a1
Growth No professional | There is some | Overall, the The set of
skl growth is evidence of reflections reflections
demonstrated. | candidate demonstrate clearly
zosany growth in skill, | candidate demonstrate
skl understanding, | growth in skill, | candidate
or understanding, | growth in skill,

professionalism
: however, it is
not clearly
demonstrated.
AY) (e aa g
Gl g sk e
sk el
Aiiiga sl 4agd
S5 0o 0N
s s

or
professionalism

Ol (Ylaa
skl
el e
dagh ki
Adxiga s

understanding,
and
professionalism

(e de gana

Z < k)
D5kl z g g
el ) Jlga
dagh ) ghai g
Al
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Technology for Learning
TaskStream Assignment

Overview

Technology provides a variety of tools to enhance teaching skills and clarify concepts. They are also
valuable to students in the learning process. These two components are assessed during the student
teaching semester in an observed lesson.

To fulfill the three requirements of the standard you must satisfactorily complete the following:
Demonstrate the appropriate use of technology in teaching.

Demonstrate that students use appropriate technology for learning.

Demonstrate an awareness of appropriate technologies to enhance learning by students with
exceptionalities.

Assignment

For one of your observed lessons, integrate a technology that is appropriate to the content, and includes
interactivity for the students.

Examples of an appropriate use of interactive technology to enhance teaching:

Language lesson: Using an interactive whiteboard in an Arabic language or English class, have young
students write the name of the item in each of the displayed pictures.

Social Studies: Using a printed transparency map of Qatar on an overhead projector, have students locate
Doha and other cities and towns within the borders. Then have students draw the roads between them on
each of their own maps.

Math: Using calculators and an interactive grid on a whiteboard, calculate which of two shapes needs a
longer fence.

Physics: Using motion detectors and a graphing program, determine which motions create or replicate
various graphs.

NOTE:A simple slide show during a lecture is not considered adequate for this task.

For one of your observed lessons, integrate a technology that enhances student learning and is appropriate
to both the content and the student level.

Examples of an appropriate use of interactive technology to enhance learning:

Social Studies: Students create a PowerPoint slide show with embedded audio and video to show
architectural differences between old and new Doha and show the cultural influence over history.
Language: Students create recordings of their pronunciation of various words, phrases, and sounds and
analyze them in order to speak more clearly.

Chemistry: Students use a modeling program to create virtual molecules and to balance chemical
equations.

NOTE:Teaching students how to create slides does not fulfill the requirements for this task.

In your lesson plan, describe several (3-5) specific technologies that would enable a student with an
exceptionality to enhance his/her learning.

Examples of appropriate technologies to enhance the learning of a student with exceptionalities:
Students with vision difficulties use alternative color schemes for viewing large-print text on a monitor.
A student with difficulty using a keyboard uses a dictation application to record class notes.
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Technology for Learning Project
plaill Ls 1 <3l & el (el L)

teaching
adaill 8 L 5l g3

technology to
display
information.
plaall sy
U L) 5530
ila slaall

technology to
present
information
that is
appropriate for
students.
Technology
provides little
or no help in
support of the
learning
opportunity for
students.

plaall p2dius
il L 1 i€
Aoulic Cla slaa
QUall, 8 5

ac i L ol giGl)
G gana gl Al
COUall aladl),

interactive
technology or
technologies to
present lesson
that is
appropriate for
students.
Technology
supports lesson
objectives.
Technology is
helpful to the
learning
opportunity
provided to
students.

Al p2al
Ll gl L b i<l
daleldl) g jal) apasl
& c_u.u\_\.u éﬂ\

ac X Ul
alaal L ol i<l
ool L ol )
al=ill (il Baide
Ul daaaall,

. Needs i
Unsatisfactory Satisfactory Target
i Improvement Jssie it
84 a3 N ling :
Technology in Teacher uses | Teacher uses |Teacher uses Teacher

creatively uses
diverse
technologies to
make learning
more
motivating,
authentic, and
effective.
Technology is
interactive,
engaging, and
clearly supports
lesson
objectives.
Technology is
essential to the
learning
opportunity
provided to
students.

LS aleal) aadioy
g e sl de st
ST alall Jaal
Slaal ¢ 383
Adlas il
L3153

Ale 5 Fadiioaal)
ASHL) PERP

L o1 53l ac i
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Jsdia Improvement Jssia Cigiian
84 a3 N gling :
b 51 Sl )
o Al 4 )y pa
Aaiall alal)
sl

Technology for
learning

Students use
technology for

Students use
technology, but

Students use
technology

Students engage
with

technologies.

needs, but does

of students with

single-purpose |for routine, effectively ina |technologies
pleill L ] il tasks isolated  [low-level word |learning that enable them
from lessons processing, opportunity that |to create,
and objectives. |presentation, (would be investigate,
Ul aadiuy and/or difficult or and/or analysis
aleadl La d il Ispreadsheet  |impossible to do |[information.
a4l g all b Iprocesses and  |\without The use of
Ge Ay mall functions. technology. technology
a1l g pagoal, ool ardiiy |ledUall aadiy empowers
CS1s a1 SAl1led JS L ) Sl StUd et to be
g g Hll Jee 3 [0 sSow Al ol & iself-directed
(o saill dallaa s||e sl cnall 0 [llearners.
sepaadlsf s |lelaia) Jaiadl) || el Jady
st/ Slleall e La 1638 e |J Al L 1 53
bl GIA (e agiSaS
Lt Caally, 5/
bl didas,
L o i) alasiu
S (A el
) 535830 3Uall
Crild Calaia,
Assistive Little to no Identifies Identifies Identifies
technologies attention to the |jassistive appropriate creative uses of
sacluall Ln 3l |lidentification of |technologies  |[assistive readily
or use of and identifies (technologiesto |Javailable
assistive students’ enhance learning |technologies to

enhance the
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Ot ) zliag
not match ATs |specific learning
alaaiul 5l masd (o specific exceptionalities. |jopportunities of
sacLuall Lia 5l <3, Ineeds. students with
Gl 5l S (g |clan 51 63l o 2y lexceptionalities,
22a 5 3ac Lusall il Bac Lual) correctly
¢l ilaliial gl aladll 3 jail matching the
Gilkay ¥ Sl Slalall 553 3Us isolution to the
L 5l 53l Bl Aalal) learning
e Bac Ll challenge and
llal) ilalis learning
Baasall, objective.
Glaladind (ot
e 3 S01al)
daliall il o i3l
plaill g s
(;:;J]\ Ul
Gy ¢ LY
gaxill Jall iy
JSG aladl) Con aa
A,
Creativity and Technology use | Technology | Technology use |Technology use
Higher Level does not use allows for |allows for encourages
Thinking encourage or  |[creativity and |/creativity and creativity and
Gl siea s g Y allow for higher -level  |lhigher -level higher-level
Lilall juSal) higher-level thinking, thinking. thinking.
thinking or although ina  |lus 55l aladiul
creativity. limited way.  ||_sS&ll 5 & a3 o (L 5130l aladil
L i€ ot |l o) €0 ot e Gl gioney, [l ) e
o sl aain Y [l Dl ey Gy glasay pSail)
S sl e Sl ey Sl e
Gl siar g Y [AG Hhay (KD ¢ Lle
Lle 33 50
Reflection Reflection Reflection Reflection Reflection
A discusses discusses discusses focuses on
student learning.|student students student
learning; may |learning; learning; clearly
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O () ling
il Ceaaa L (jdentify identifies ways |and insightfully
Ol Ala3 44 connections  {jin which identifies the
between technology ways in which
technology and ||affects learning. |technology
learning. Sal) Casa (38 (linteracts,
S Caaa (8L COUl) a3 44, lenhances, or
¢« Dl alas 4 |l Al 5kl aaaSs restricts
O O OSaall (el e L gl sl 555 |learning.
O i) alail, el Gaaa K 58
alaill 5 L 5l g3<al) Ol alad e
T a8 2
Jelisi il (3 ykall
s Ll Sl gy

Lgw 2 5l ola ) ja

sl
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Unit Plan Guidelines

TaskStream Assignment

Purpose

A Unit Plan, made up of complete lesson plans and supporting materials, should target a concept—not a
topic—in the curriculum. The goal of the unit is to develop rich, rigorous, engaging learning situations for
students based on the targeted concept. It should include extensive use of technology for learning,
multiple opportunities for active engagement by students, and carefully differentiated instruction and
assessment to enable diverse learners to succeed.

Specifics

The unit should be a set of sequenced lessons all related to different topics within the concept.

The unit’s objectives should align with the prescribed curriculum of the school and subject area.

The unit should take four (4) to six (6) blocks of class time to teach.

Rubrics for lesson plans and the unit will be used to evaluate your work. Be sure to use them for
additional information about how to complete your unit. The rubrics can be found in the Appendix.
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Unit Plan Rubric

Unsatisfactory Needs Satisfactory Target
Jsda e Improvement Jssia Cirgiue
Cpeand ) ling
Obijectives Few objectives ||[Some objectives |[Most objectives [|All objectives are
alay) are aligned are aligned with |are aligned with |aligned with
with Qatar Qatar National ||Qatar National ||Qatar National
National Curriculum Curriculum Curriculum
Curriculum Standards and  |Standards and  ||Standards and
Standards or written clearly in|jwritten clearly in |written clearly in
written clearly in |measurable measurable measurable
measurable terms, and terms, and terms, and
terms, or few are |[appropriate for |lappropriate for |[appropriate for
appropriate for  |each lesson and |each lesson and |each lesson and
each lesson and |[for students. for students. for students.
for students. Y an il Calal) eL’-A ilati alaal) OVEN
Gl e Q[ alee ae claE [alidl jubee pe zalidl e s
SYCEOW PR DR 06 TN - U A W A R W R B A A
Aida sll alial) A 58 5 4y Ll ol Sy A 5iSa g [l 5 IS 4 5iSa
S 4 88 5 A pdadll | M8 al 5SSy (sl g el BB A silia g ¢ eliall Ji8
(ulall 8 mial y [dsiia 5 ¢ alall Oally Gugoall, Bl g (s pall,
ool dlia EMall g (s Al
Ul
Content Many content Some content Most content All content
s sl errors and shows |knowledge knowledge is knowledge is
little errors; some accurate accurate and
understanding of |junderstanding of ||presented and clearly presented,;
the major ideas |the major ideas |reflects the knowledge
of the discipline. |of the discipline. |important ideas |reflects the major
All content All content of the discipline. ||lideas of the
represents a represents a Unit includes discipline. Unit
single content single content  ||content from includes content
area. area. several from each of the
disciplines. disciplines of
language arts
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OS5 agdll e || SEI agdl) iy || ISEY) Satgdady |Iscience, and
g gl dpusd HNl || 8 A )l & s gall dalgl), social studies.
Ji ssinall S ||US g gua gall B 5l Jalii ol s sindll
O s aa) g Ylaa  [[Ylae Jias (s sinall [[sac dpagdal) adia 5 (3 aleShy
Cile ga gall (e dasd Jaal Cilaads, Say g ¢ g g
& sinall LV PP ERPN|
& sua pal Aoy 1,
Bas o) Jadii g
IS e Dy sine
Aalll ilaiads
EEEg)
(Rl
costall 5 ety S
dac Laia ) <l all
Language arts-||Poor use of Uses few Uses some Uses concepts
-Integration  |jconcepts from concepts from  |lconcepts from  |[from reading,
Gsll Jalss reading, language|[reading, reading, language and
A salll and student language and language and student
development, to |istudent student development, to
teach reading, development, to |development, to |teach reading,
writing, teach reading, |teach reading, writing, speaking,
speaking, writing, writing, viewing,
viewing, speaking, speaking, listening, and
listening, and viewing, viewing, thinking skills in
thinking skills  |llistening, and listening, and several lessons is
alls Y glas thinking skills  |thinking skills  |realistic
e ptliall aladiuy e Jalal) aadiiy i) (mmy a2 |fge matlial) aadiy
saigdalll gael 8l (el AN (e aaalidll |l i g Aall) g Be) 8l (hall gad g Aalll 5 5] 8l
5ol ) aalail e Ul {fecalUall gaig dalll g |fsel ) asleil ccdUall [l 5ol alail ccalldall
Lidlaall g USH 5 |FLUSI g e ol ala [[alaad) g A0SH [ASalaall 5 ALK
o LaiuY) g Baaliiall 5l [cBaaliial) g Aalaall g |fep Lain¥) 5 caaliiall glfep Lain¥) 5 caaliiall g
oSl @l e Gl g g laiall s || Sall O jlgay (I8 nSaill G leas
sl o503 (e 322])
)
Alignment of |[Few lessons, Some lessons,  |[Most lessons, All lessons,
Instruction activities, and activities, and activities, and activities, and
and assignments are |jassignments are |assignments are |[assignments are
Obijectives
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das | 5 linked to linked to linked to linked to
5 Clandadl) objectives. objectives. objectives. objectives.
—alaa Y coa A o JABN e g all (e (sl alaza (oa ) apen
algall 5 idaisl! algall 5 ddaisy! algall 5 ddais! algall 5 ddaii¥y)
Calaa YL dasi 5 CalaaYh das o [(calaaYL ddas alaaYL adasi ya
Technology ||Available Available Available Available
L ol sl technology is not |technology is  |technology is  |technology is
used or is used |lused but does  |used used
inappropriately. ||little to support |appropriately, appropriately,
La 1<l a2 Y |the objectives  |[somewhat supports the
A Ll slaliall |land to engage  ||supports the objectives, and
Culie pe (S learners. objectives, and |engages learners.
Aalidl La 13 lengages learners. [[us )5Sl aadiu
AlE LS 5 Aaaiiua |l o Sl a2l fleais JSG Aalidl)
S ol aesile [leas JSE Aalidl || Jani s ccilaall ac i
A jlie o Jexd [lae il as I aleiall 48 jLia e
alaiall e Jeats calaay)
aleiall 48 jLie
Instructional |Employs no Employs little  |[Employs some |[Employs a
Strategies and ||variety of variety of variety of variety of

Assignments
Gl i)
Clagal) 5 Ayaglall

instructional
strategies and
assignments.
Instruction is
teacher-centered:;
almost no
opportunity for
active learning or
creative thought.
g o) ua Ll
alasinl &

algall s Cilaagil i)
Ladaill il
plaall e 555 5,

) 2 Y Ly 8

o i) il 4 8
=y s,

instructional
strategies and
assignments.
Most activities
are teacher-
centered. Little
opportunity for
creative thought.

J a4 e\di:\.u\
Gl ;i
algall s dpanlaill,
S 5 Al plee
plodll e 2
Al a8 a5
eyl il

instructional
strategies and
assignments to
meet stated
objectives. Most
activities are
student-centered
and active
learning and
higher-level
thinking are
encouraged in
some activities,
but not
consistently.

(e g sl Gany Sllia
algall s Cilaasil Y|
Aileal) Calaa’y) 4kl
OS5 aledll sl

instructional
strategies and
assignments to
meet stated
objectives. All
learning activities
are student-
centered, and
most employ
active learning.
Many activities
require higher
level thinking
skills and provide
opportunities for
creativity.

Ao sana adA0uS

(e Ae sl

aleall g Dlaas) iy
Aila o]l Calaa’y) il
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ey Al e R aladl), Aail mues
) ol Gl e 3858 el
oS8l G lgas il g Ll |5 ccalldal)
S OS5 sl i) il ol
A3 i) (e 2aal)
ble el &l jlea
gl lajd Jigis,
Differentiation|Differentiation is | Differentiation is|Differentiation is | Differentiation is
of not used. used across few |jused across some |used across all
Instruction Sebadl) aastn Y/ lessons to meet |lessons to meet | lessons to meet
sdadllfslel e |l Bl sle] o |the needs of the needs of the needs of
TP ol students. students. students.
BB Dl aadinn/ Dbl pasiinny Dl padin
G Esallslel e gl @5l slel o (|8 Gyl Blel s
o5 e QD) Al g Al Al G5 Al aen
Clalgial 40 GOl claldal, (Sl cilaliad,
Ol
Assessment  |Lessons do not |Few lessons Most lessons All lessons
il contain an contain an contain an contain at least
assessment, or no|(jassessment that |assessment that |jassessments that
assessments are |jis aligned with  |iis aligned with  |jare aligned with
aligned with the |objective(s), or |objectives. objectives.
objectives. lessons include  ||cssisd (sl paes |5 siad (u gl e
@sini¥ gesodl  flan assessment  [fas) i Laws JBY) e flcilapis J8Y) e
il ol sl (axsd e (ithat is not <alay) &, alay) & sl 55,
e Sl Y aligned with the
alaay), objectives.
5 e )
& ool s pal e
Gosoll o ¢ Calaaly)
ilaiy W Lapli Jads
sl aa,
Lesson and Lessons are Lessons are Lessons are Lessons are
unit minimally somewhat organized and sequentially
coherence organized. Unit |organized and |move students |organized and
does not reflect |move students |toward achieving |move students
hal yig gm0l |knowledge about |somewhat objectives. Some |toward achieving
daadaill a6l |the development, |toward lessons reflect an |objectives. Set of
learning, and achieving understanding of |/lessons reflects
objectives. the development, |an understanding
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punctuation

sl daglll
a5l e

punctuation, or
spelling require
major editing and
revising.

il b elasl]

5l catd il Cladle
sl b Ain gl
Azl yall s,

punctuation, or
spelling require
major editing
and

revising.

il b elas]

3l cadd il Cledle
Axal jall 5 sl

punctuation, or
spelling require
minor editing
and revising

ol catd il cladle
digih daa) e s,

motivation of Limited learning, and of the
studentren. reflection of motivation of development,
all dadaie Al | knowledge about(studentren, but  (learning, and
SN, oSas Y the development,|not consistently |motivation of
Jss G leall 324l |llearning, and demonstrated.  ||studentren.
daxdlall 5 calaill 5 saill |motivation of Aaliia gl
Ul s, studentren. 258 5 Aadaia g pall 1285 5 Alualisia
any dalaie (g all |5t gad Qall (|58 gat Ul
Ul 3 g5 o i) (| pany alaaY) Yl & sana
Gaiad saile da ) lagd (uSad u g pall  |Lagd (S (s )
Calal), Sl el flealaiy ¢ skt 44D flealai g ¢ ghat 44
Jes Gladdl (e eDUall (gal dumdlall flaall gal daxdlal),
calall 5 gaill ala JSiy G oS
ol Aadlall
Ol
Spelling, Errors in Errors in Errors in Unit contains
grammar, grammar, grammar, grammar, almost no errors

In grammar,
punctuation, or
spelling.

e g i Y Bas )
AP clUas 4
caddyill claSle o 4alll
Lagill .
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Assessment Practices Guidelines

TaskStream Assignment

Overview

One way to measure the impact we have on student learning is with a pre- and post-test comparison. The
difference between the two scores should be the result of our teaching. The information from this
assessment analysis is used to design future lessons and to improve skills in the use of various
instructional strategies.

The main intention of this assignment is to collect and use assessment data to modify instruction and
improve student learning. Adaptations may be necessary when applied to specific situations.
Adaptations

This analysis should be adapted for students of different grade levels, for different subjects, and for
assessment of students with various exceptionalities. For example, students in early grades do not have the
same capacity for abstract thinking as secondary students; language subjects use different strategies for
teaching and learning than other content areas such as math; and students who have specialized instruction
often are working with the teaching in a small group or one-to-one.

Description

Select a set of 3-5 daily lessons on the same topic or concept.

Design a test that reflects what you think students should know, understand, and be able to do at the end
of the set of lessons. It will be easier to analyze if the questions are either right or wrong. Later, you can
analyze items that are worth more than one point.

Have your students take the test before you begin teaching and record their marks on a spreadsheet. Use
“1” for an answer is correct, use “0” if the answer is wrong.

Record their marks for each item, as well as their total score. When you have completed the lessons, have
the students take the same test, scoring and recording it in the same way as the pre-test.

When you have both sets of scores for each student on each item, the following questions and will be
helpful in the analysis and reflection.

Data collection

Calculate the mean, median, and mode for both pre-and post-test.

Calculate the total for each of the items of both tests. This tells us which items had the most correct
responses. (Frequency distribution)

Calculate the mean for each of the items. (Item analysis)

Determine which items addressed individual levels of Bloom’s Taxonomy.

Analysis

Mean, median, and mode for both pre-and post-test

How do they compare?

What does this tell you about the results?

Items with the most correct responses or highest points

In the pre-test, what does this mean?

In the post-test what does this mean?

The frequency of correct responses to an individual item

Did it change or stay the same?

Was the change positive or negative?

Items addressing individual levels of Bloom’s Taxonomy

What type of question appeared most often?

How do these items compare to the frequency distribution you did for #2 in the data collection?

Display the Results

Use the chart function of the spreadsheet program to make a chart or figure of your data or arrange the
data in a table.

Use the table or figure you created in reflecting on the results.

Implications

When comparing the mean, median, and mode of the pre- and post-tests, what might this indicate?
Did the group of items with the most correct responses get smaller, stay the same, or get bigger? What
does this indicate?

When comparing the items from the pre-test to the same items on the post-test:
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What does it mean if fewer students answered correctly after the instruction?
What does it mean if more students answered correctly after the instruction?
If there were items that showed no change in score from pre- to post-test, what might you conclude?
What are some implications of the analysis of the test items distributed on Bloom’s taxonomy?
Which level of the taxonomy levels had the most questions?
Which level of questions had the most correct responses?
Extended analysis
Use the spreadsheet array to do a content analysis.
Which items are related to the same content?
Which content items were aligned with which level of Bloom’s taxonomy?
How many correct responses were associated to each of the items of the same or similar content?
Reflection
How helpful was it to display the results in a table, graph, or chart?
What did you learn about student learning from doing this activity?
How would you use this information in planning future lessons?
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Assessment Practices (Project) Rubric

Assessment Analysis Rubric

but analysis and

and minimally

and adequately

Unsatisfactory Needs Satisfactory Target
Jsda Improvement Jssia g
O ) zliag
Data collection |Data is collected ||Data represents |[Data validly and ||Data validly and
Clbal) aes but show no student reliably reliably are
clear performance, but|jrepresents extremely
representation of |may not be clear.|student helpful,
student el Jias bkl performance representing
performance. e oS el bl @il 3aa |Istudent
LSy clball aas o310y 5S35 Y o)) oSl || Wl el Jiey  performance
GOl el (uSa3 Y ([Aaal clearly and
al s JS meaningfully.
bl Al 5 3aa
elal Jiay g ¢lan e
ol 5 JSi Ol
cala
Data display Data is recorded ||Data is recorded |Data is Data is recorded
Clball (i e and displayed, |and displayed, |appropriately  |and displayed in

such a way that

interpretation are |[facilitates recorded and/or |janalysis and
difficult or analysis or displayed to interpretation are
impossible. interpretations. |[facilitate clear, logical,
Aase UL Alase UL analysis and and obvious.
O Sy cda g yra g || gl s cauias y2a s linterpretation.  {[<blad) Jisd o
Alaial) ) ol [l latl) dlee Lo [l IS5 e Ll [y 8 Lgn e
5l Lelulaiy ALl Daeadill 5 Ay ol /5 (suliia s dunl| i g Jalas
1yl Jagiil Lguia 5o il 5 cililyll
W el 5 Ll Agalaia g

Data analysis  |[Minimal Processes are Appropriate and ||Data is

bl Jilas processes are applied to the accurate thoroughly
applied to the  |data, but they processes are analyzed using
data, and may be applied to the the most
analysis is inconsistent data. appropriate
disconnected means.
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N Improvement . ‘0.
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from the actual |and/or Slel ) Gudad ahy A8 bkl Julss 3
data processes. |[inconclusive. A8 5 ol Jilll alasinly
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Data

interpretation

Interpretations
and/or
conclusions are

Processes are
applied to the
data, but they

Interpretations
and/or
conclusions are

Interpretations
and conclusions
clearly emerge

instruction

aeil e i

not supported by
the data and are

somewhat
related to the

supported by the
data and are

disjointed from |may be logical, and are |[from the data
the data. inconsistent appropriately analysis and are
sladll /51 Jland/or supported by presented in a
e Gty inconclusive. evidence from |professional,
Ll Adas ya, Interpretations  |ithe data analysis.|concise, and
and/or sl / S |thorough
conclusions are  |[«&ihic SALELY) Imanner.
drawn from the [|JS&s 4ac2a s ol el
data, but the Go ASY) (e alia || jedai il
evidence ULl Jalas, JaS (e 7 g g0
supporting them s il
is not provided. Afige 43y
el aY) Gk oy ALl 5 65 33505,
LSl el e
Adulile pe (S5 8
FYEOwENgTIp)
5l sl [
aldiug alaliviey)
OS5 el (e
e L syl AdaY)
5 9 sia
Implications for |[Implications are |Implications are |[Implications are |Multiple

implications are
clearly supported
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not appropriate ||data, but my not (lappropriate to  |by the data, and
to the students, |be clearly the identified are appropriate

content, or
teaching/learning
situation.

lagdail) /el il
s bl

s sinall dplia
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GOl alail)

supported by it.
Stated
implications may
not be
appropriate to
identified
students,

content, and
teaching/learning
situation.

lagdatl) /eulye 1a1l)
Lo 2s Gl ddas s
(Saall ey il
s e S Y )
OSSOl ) eclibally
s sinall danlia

/ Xl gl

students,

content, and
teaching/learning
situation.

Glandaill /ebe Jadl)
¢l dac 2a

o sinall daidlia g

/ aodll il
«SUall (sl

to the identified
students,
content, and
teaching/learning
situation.
e il e aaell/
dac 2 Cilanlatl)
Analia 5 «UiLL
paslly s siaall
bl / oy il
Ul
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Rubric
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

Score/Level

Content —
Knowledge of
Reading,
Writing, and
Oral Language

Many errors in content knowledge
in reading, writing, or oral
language OR not enough evidence
in the area to make a valid

Adequate evidence of content
knowledge in reading, writing, and
oral language appropriate for the
elementary level; few errors, none

Sound evidence of accurate content
knowledge in reading, writing, and
oral language and in the
identification of key concepts.

Clear and convincing evidence of
accurate and thorough content
knowledge in reading, writing, and
oral language appropriate for the

PLO:

Domain: CURRICULUM

PLO 1: Apply key theories and concepts of the subject matter in educational settings.
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation

International- Qatar University CED Standards- Bachelor or Diploma in Education (2013)

judgment. serious. elementary level and in the
identification and ordering of key
concepts.

Standards

Standard 2.1: English language arts--Candidates demonstrate a high level of competence in use of English language arts and they know, understand, and use concepts from
reading, language and child development, to teach reading, writing, speaking, viewing, listening, and thinking skills and to help students successfully apply their developing skills
to many different situations, materials, and ideas

Content — Many errors in content knowledge | Adequate evidence of content Sound evidence of accurate content | Clear and convincing evidence of
Knowledge of | in science OR not enough evidence | knowledge in science appropriate knowledge in science appropriate accurate and thorough content
Science in the area to make a valid for the elementary level; few for the elementary level and in the knowledge in science appropriate
judgment. errors, none serious. identification of key concepts. for the elementary level and in the
identification and ordering of key
concepts.
Standards
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation
Domain: CURRICULUM
Standard 2.2: Science--Candidates know, understand, and use fundamental concepts in the subject matter of science—including physical, life, and earth and space sciences—as
well as concepts in science and technology, science in personal and social perspectives, the history and nature of science, the unifying concepts of science, and the inquiry
processes scientists use in discovery of new knowledge to build a base for scientific and technological literacy
Content — Many errors in content knowledge | Adequate evidence of content Sound evidence of accurate content | Clear and convincing evidence of

Knowledge of
Mathematics

in mathematics OR not enough
evidence in the area to make a valid
judgment.

knowledge in mathematics
appropriate for the elementary
level; few errors, none serious.

knowledge in mathematics
appropriate for the elementary level
and in the identification of key
concepts.

accurate and thorough content
knowledge in mathematics
appropriate for the elementary level
and in the identification and
ordering of key concepts.

Standards
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

Score/Level

Domain: CURRICULUM

USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation

Standard 2.3: Mathematics--Candidates know, understand, and use the major concepts, procedures, and reasoning processes of mathematics that define number systems and
number sense, geometry, measurement, statistics and probability, and algebra in order to foster student understanding and use of patterns, quantities, and spatial relationships that
can represent phenomena, solve problems, and manage data

Content —
Knowledge of
Social Studies

Many errors in content knowledge
in mathematics OR not enough
evidence in the area to make a valid
judgment.

Adequate evidence of content
knowledge in social studies

appropriate for the elementary
level; few errors, none serious.

Sound evidence of accurate content
knowledge in social studies
appropriate for the elementary level
and in the identification of key
concepts.

Clear and convincing evidence of
accurate and thorough content
knowledge in social studies
appropriate for the elementary level
and in the identification and
ordering of key concepts.

Standards

Domain: CURRICULUM

society and interdependent world

USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation

Standard 2.4: Social studies--Candidates know, understand, and use the major concepts and modes of inquiry from the social studies—the integrated study of history,
geography, the social sciences, and other related areas —to promote elementary students’ abilities to make informed decisions as citizens of a culturally diverse democratic

Content — Many errors in content knowledge | Adequate evidence of content Sound evidence of accurate content | Clear and convincing evidence of
Knowledge of | in the arts OR not enough evidence | knowledge in the arts appropriate knowledge in the arts appropriate accurate and thorough content
the Arts in the area to make a valid for the elementary level; few for the elementary level and inthe | knowledge in the arts appropriate
judgment. errors, none serious. identification of key concepts. for the elementary level and in the
identification and ordering of key
concepts.
Standards
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation
Domain: CURRICULUM
Standard 2.5: The arts-- Candidates know, understand, and use—as appropriate to their own understanding and skills—the content, functions, and achievements of dance, music,
theater, and the several visual arts as primary media for communication, inquiry, and insight among elementary students
Content — Little to no evidence that Some evidence of instruction Sound evidence that plans for Clear and convincing evidence that
Knowledge of | instruction is planned in planned in accordance with current | instruction are consistent with candidate understands human
students accordance with current theories of | theories of man development, current theories of man development, learning, and

man development, learning, and
motivation.

learning, and motivation.

development, learning, and
motivation.

motivation and plans instruction
accordingly

Standards

USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation
Domain: DEVELOPMENT, LEARNING AND MOTIVATION
Standard 1: Development, Learning and Motivation--Candidates know, understand, and use the major concepts, principles, theories, and research related to development of
children and young adolescents to construct learning opportunities that support individual students’ development, acquisition of knowledge, and motivation.
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

Score/Level

environment

educational environment; does not
support individual students’
development, acquisition of
knowledge, and motivation.

A plan for classroom management
Opportunities for students to work
collaboratively; Support for
individual students’ development
and acquisition of knowledge not
clearly evident.

knowledge, and motivation.
Includes several of the following:
A student-centered philosophy of
learning; A plan for effective
classroom management; Topics and
issues in instruction that foster

Content — Few or no examples of content- A few examples of content-specific | Examples of content-specific Multiple examples of a range of
knowledge of | specific strategies; not based on strategies, but limited in number strategies incorporated into content-specific strategies
content- knowledge of students, learning and/or variety or not clearly based instruction based on knowledge of | incorporated into instruction based
specific theory, subject matter, curricular on knowledge of students, learning | students, learning theory, subject on knowledge of students, learning
pedagogy goals, and community. theory, subject matter, curricular matter, curricular goals, and theory, subject matter, curricular
goals, and community; community. goals, and community.
Standards
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation
Domain: INSTRUCTION
Standard 3.1: Integrating and applying knowledge for instruction--Candidates plan and implement instruction based on knowledge of students, learning theory, subject matter,
curricular goals, and community;
Pedagogy — Plans for instruction lack several Plans for instruction include the Plans for instruction include Plans for instruction include almost
Instructional key elements following: several of the following: Learning all of the following elements:
planning Learning goals goals from Curriculum Standards Learning goals from Curriculum
Learning activities (and IEP, if appropriate); Learning | Standards (and IEP, if appropriate);
List of teaching materials and experiences suitable to students’ Learning experiences suitable to
resources developmental levels; Innovative students’ developmental levels;
Some means of assessment and flexible teaching and learning Innovative and flexible teaching
strategies; Appropriate and varied and learning strategies;
teaching materials and resources; Appropriate and varied teaching
Methods for assessment and materials and resources; Methods
feedback for assessment and feedback
Standards
International- Qatar University CED Standards- Bachelor or Diploma in Education (2013)
PLO:
PI 2a. Design instructional plans to maximize student learning.
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation
Domain: INSTRUCTION
Standard 3.1: Integrating and applying knowledge for instruction--Candidates plan and implement instruction based on knowledge of students, learning theory, subject matter,
curricular goals, and community;
Pedagogy — Little evidence of plans for creating | Includes the following: Philosophy | Supports individual students’ Supports individual students’
Educational or maintaining a positive of learning development, acquisition of development, acquisition of

knowledge, and motivation;
includes almost all of the
following: A student-centered
philosophy of learning; A plan for
effective classroom management;
Topics and issues in instruction
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

Score/Level

students’ critical thinking skills;
Opportunities for students to work
collaboratively.

that foster students’ critical
thinking skills; Opportunities for
students to work collaboratively in
multiple ways (e.g. pairs, groups,
etc.).

Standards

PLO:

PI 2b. Design an effective educational environment.
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation
Domain: DEVELOPMENT, LEARNING AND MOTIVATION
Standard 1: Development, Learning and Motivation--Candidates know, understand, and use the major concepts, principles, theories, and research related to development of
children and young adolescents to construct learning opportunities that support individual students’ development, acquisition of knowledge, and motivation.

International- Qatar University CED Standards- Bachelor or Diploma in Education (2013)

Pedagogy — Little evidence of a behavior Provides a behavior management Provides a behavior management Provides a clearly articulated
Behavior management plan, or behavior plan that rewards positive behavior. | plan that is consistent with theories | behavior management plan that is
management management plan is not consistent of child/human development and clearly based on an understanding
with theories of child/human that rewards positive behaviors. of child/human development and
development. that rewards positive behaviors.
Standards
International- Qatar National Professional Standards for Teachers (2016)
Standard: 3. Creating safe, supportive and challenging learning environments
Indicator: 3.2 Encourages students to take initiative and responsibility for their own behavior and learning.
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation
Domain: DEVELOPMENT, LEARNING AND MOTIVATION
Standard 1: Development, Learning and Motivation--Candidates know, understand, and use the major concepts, principles, theories, and research related to development of
children and young adolescents to construct learning opportunities that support individual students’ development, acquisition of knowledge, and motivation.
Pedagogy — Few means of assessment are Demonstrates the following: Demonstrates several of the Demonstrates most of the
Assessment demonstrated or assessment results | Formative and summative following: Appropriate formative following: Frequent, appropriate

are not used to adjust teaching and
learning

assessments;Multiple means of
assessment;Modification of
curriculum or instruction based on
assessments

and summative
assessments;Multiple means of
assessment;Analysis of
assessment;Modification of
curriculum and instruction based
on assessment analysis

formative and summative
assessments;Multiple means of
assessment, including standard,
alternative, and performance-based
assessment;Substantive, thoughtful
analysis of
assessment;Modification of
curriculum and instruction based
on assessment analysis

Standards
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

Score/Level

PLO:

PLO:

Domain: ASSESSMENT

P1 2c. Use a range of assessments to inform teaching.

International- Qatar University CED Standards- Bachelor or Diploma in Education (2013)

PLO 5. Arrive at data-informed decisions by systematically examining a variety of factors and resources.
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation

Standard 4: Assessment for instruction--Candidates know, understand, and use formal and informal assessment strategies to plan, evaluate and strengthen instruction that will
promote continuous intellectual, social, emotional, and physical development of each elementary student.

Technology —
Personal and
professional
use

Shows lack of basic competency in
the use of technology

Demonstrates basic competency in
using: Email communication; Word
processing

Demonstrates basic competency in
using several of the following:
Email communication; Word
processing; Spreadsheets; Internet
search; Library e-references;
accesses and manages information
on student learning using ICT
resources

Demonstrates proficiency in using
standard technology tools,
including most of the following:
Email communication; Word
processing; Spreadsheets; Internet
search; Library e-references;
accesses and manages information
on student learning using ICT
resources

Standards

Domain: PROFESSIONALISM

teachers;

USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation

Standard 5.1: Practices and behaviors of developing career teachers--Candidates understand and apply practices and behaviors that are characteristic of developing career

Technology —
Instructional
use

Little to no evidence of the use of
technology to achieve learning
objectives

Demonstrates: Incorporation of
educational e-resources in
instruction; Use of multi-media to
support learning objectives

Demonstrates several of the
following:Locating and evaluating
exemplary educational e-resources;
Selecting and using multi-media to
support learning objectives;
Planning instruction that includes
student use of technology to
achieve learning objectives;
Developing technology-based
resources for instructional use (ex:
webquests)

Demonstrates most of the
following: Locating and evaluating
exemplary educational e-resources;
Selecting and using multi-media to
support learning objectives;
Planning instruction that includes
student use of technology to
achieve learning objectives;
Developing technology-based
resources for instructional use (ex:
webguests)

Standards

PLO:

PLO 3. Use current and emerging technologies in instructionally powerful ways.
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation

International- Qatar University CED Standards- Bachelor or Diploma in Education (2013)
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Not Demonstrated or

Unsatisfactory Needs Improvement Satisfactory Target

Score/Level

Domain: INSTRUCTION
Standard 3.4: Active engagement in learning--Candidates use their knowledge and understanding of individual and group motivation and behavior among students at the K-6
level to foster active engagement in learning, self motivation, and positive social interaction and to create supportive learning environments

Diversity —
Differentiation

Little to no evidence that Includes modifications for students | Demonstrates most of the Demonstrates most of the

instruction is differentiated or that | with special needs in some following:Instructional plans following:Instructional plans

respect for a diverse student instructional plans include accommaodations or include appropriate

population is supported modifications for students with accommodations and modifications
special needs; Classroom policies for students with special needs;
support respect for all students, Classroom policies require students
including those with diverse needs | to interact respectfully with others,
and backgrounds including those with diverse needs

and backgrounds; Some materials
provide helpful, appropriate
information about community
services to support students with
personal and/or academic issues

Standards

International- Qatar University CED Standards- Bachelor or Diploma in Education (2013)

PLO:

PLO 4. Foster successful learning experiences for all students by addressing individual differences.

USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation

Domain: INSTRUCTION

Standard 3.2: Adaptation to diverse students--Candidates understand how elementary students differ in their development and approaches to learning, and create instructional
opportunities that are adapted to diverse students;

Modeling and
teaching
problem
solving skills

Little or no evidence for personal Demonstrates more than one Demonstrates some of the Demonstrates most of the

use of problem-solving or opportunity for students to use following: Selects strategies and following: Selects strategies and

opportunities for students to use critical thinking to solve problems | resources that facilitate the resources that facilitate the

critical thinking to solve problems development of students’ critical development of students’ critical
thinking and independent problem | thinking and independent problem
solving skills; Selects topics and solving skills; Selects topics and
issues that require critical thinking ; | issues that require critical thinking;
Personal use of critical thinking to | Personal use of critical thinking to
solve problems in education solve problems in education

Standards
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation

Domain: INSTRUCTION
Standard 3.3: Development of critical thinking, problem solving, performance skills--Candidates understand and use a variety of teaching strategies that encourage elementary
students’ development of critical thinking, problem solving, and performance skills;
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

Score/Level

Scholarly Little or no evidence for the use of | Shows ability to read and Demonstrates some of the Demonstrates most of the
Inquiry — Uses | scholarly inquiry in teaching and understand academic research following:Locates appropriate and | following:Locates appropriate and
research learning useful academic information; useful academic information;
Evaluates academic research, using | Evaluates academic research, using
appropriate criteria; Applies appropriate criteria; Applies
information from research to information from research to
improve teaching and learning improve teaching and learning
Standards
International- Qatar National Professional Standards for Teachers (2016)
Standard: 5. Demonstrating high professional practices and engaging in continuous professional development.
Indicator: 5.1 Reflects critically on professional practice to improve performance.
Indicator: 5.2 Develops self professionally and is involved in professional learning networks.
Indicator: 5.4 Demonstrating professional practices that reflect impact of professional development learning.
International- Qatar University CED Standards- Bachelor or Diploma in Education (2013)
PLO:
PLO 6. Actively engage in scholarship in education.
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation
Domain: PROFESSIONALISM
Standard 5.1: Practices and behaviors of developing career teachers--Candidates understand and apply practices and behaviors that are characteristic of developing career
teachers;
Scholarly Little to no evidence of personal Designs research on a problem in Designs quality research on a Designs and conducts high quality
Inquiry — research in education education problem in education that is (or can | research on a problem in education
Engages in be) applied for positive change that is (or can be) applied for
research positive change
Standards
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation
Domain: PROFESSIONALISM
Standard 5.1: Practices and behaviors of developing career teachers--Candidates understand and apply practices and behaviors that are characteristic of developing career
teachers;
Ethical Several instances in which A few omissions or mistakes in the | Overall, sound choices in the Clear commitment to ethical values

relationships
and
collaboration
with students
and parents

opportunities to apply ethical
values were ignored or better
choices could have been made in
several of the following areas:
relationships students; relationships
with other stakeholders; school
policies; intellectual property

application of ethical values in all
of the following: relationships with
students, including those with
special needs or from diverse
backgrounds; relationships with
supervisors and colleagues;
relationships with parents and
community stakeholders; activities

application of ethical values in the
following areas: relationships with
students, including those with
special needs or from diverse
backgrounds; relationships with
supervisors and colleagues;
relationships with parents and
community stakeholders; activities
related to school policies; activities

in the following areas: relationships
with students, including those with
special needs or from diverse
backgrounds; relationships with
supervisors and colleagues;
relationships with parents and
community stakeholders; activities
related to school policies; activities
related intellectual property
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

Score/Level

related to school policies; activities
related intellectual property

related intellectual property
(unauthorized usage and/or
plagiarism)

(unauthorized usage and/or
plagiarism); Shows, through
narrative, active investigation of
ethical issues and deliberate
choices.

Standards

PLO:

Domain: PROFESSIONALISM

PLO 7. Apply professional ethics in all educational contexts.
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation

International- Qatar University CED Standards- Bachelor or Diploma in Education (2013)

Standard 5.3: Collaboration with families--Candidates know the importance of establishing and maintaining a positive collaborative relationship with families to promote the
academic, social and emotional growth of children

Initiative —
communication

Fostering collaboration through
communication with peers, parents
or students was not addressed in
any meaningful way.

Gives one example of
communication that fostered
collaboration with peers, parents or
students.

Gives more than one example of
communication that fostered
collaboration with peers, parents
and students.

Gives several examples of
extensive and meaningful
communication that fostered
collaboration with peers, parents
and students.

Standards

Domain: INSTRUCTION

foster active inquiry, collaboration, and sup

portive interaction in the elementary classroom

International- Qatar National Professional Standards for Teachers (2016)
Standard: 6 Maintaining effective partnerships with parents and community.
Indicator: 6.1 Communicates effectively with parents to improve students’ learning and achievement.
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation

Standard 3.5: Communication to foster collaboration--Candidates use their knowledge and understanding of effective verbal, nonverbal, and media communication techniques to

Initiative --
Building and
maintaining
partnerships
with
colleagues and
community
partners

Little or no evidence of
establishing or maintaining
partnerships with colleagues or
community partners.

Shows awareness of the importance
of establishing partnerships, but no
more than one example is provided
and the tie to students' learning or
well-being is weak.

Provides at least two examples of
having established partnerships
with colleagues and/Or community
partners, or provides at least two
examples of how to maintain
and/or strengthen partnership with
colleagues or community partners.
Overall, examples show support for
students' learning and well-being.

Provides at least three creative,
effective examples of having
established partnerships with
colleagues and/or community
partners, and for each example
provides one or more suggestion
for maintaining and/or
strengthening the partnership. All
examples clearly support students
learning and well-being

b}

Standards

International- Qatar National Professional Standards for Teachers (2016)
Standard: 6 Maintaining effective partnerships with parents and community.
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Not Demonstrated or
Unsatisfactory

Needs Improvement

Satisfactory

Target

Score/Level

PLO:

Domain: PROFESSIONALISM

students’ learning and well-being

PLO 8: Lead positive change in education.
USA- ACEI- Association for Childhood Education International Program Standards for Elementary Teacher Preparation

Indicator: 6.2 Makes use of local partnerships to support students’ learning and achievement.
International- Qatar University CED Standards- Bachelor or Diploma in Education (2013)

Standard 5.4: Collaboration with colleagues and the community--Candidates foster relationships with school colleagues and agencies in the larger community to support
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Action Research Rubric

Not
Demonstrated or
Unsatisfactory

Needs
improvement

Satisfactory

Target

Score/Level

Question / The question or The question or The question or The question or

Problem problem is not problem is related | problem problem is clearly
clearly related to to teaching and significant to identified and is
teaching and learning or the teaching and significant to
learning or the field of the learning and to the | teaching and
field of the candidate, but field of study of learning and to the
candidate. may lack the candidate, but | field of study of

significant (may my lack clarity in | the candidate.
not be an its description.
important issue).

Abstract Abstract is Abstract gives a Abstract gives a Abstract is
missing, poorly brief description brief description informative,
written, too long, of at question and | of question, interesting, and
or omits important | results, but either | method(s), and easy to read. It is
information. omits method or is | results. concise and gives

unclear. a brief description
of question,
method(s), and
results.

Literature Literature Review | Literature review | Literature review | Literature review

Review has very few has a limited includes a includes well
references or number of sufficient number | chosen and a
sources are not references and/or | references sufficient number
related to the sources do not although all may of quality and
question/problem, | clearly relate to not be clearly supportive
or formatting of question/problem. | related to references. All
citations and Many mistakes in | question/program.. | studies are
references does formatting of Few mistakes important and
not follow any citations and/or formatting in clearly related to
accepted system. references. citations and the question/topic.

references. All citations are
appropriately
formatted and
complete.

Method Method Method Method is clearly | Methods is clearly
description is description in described. Only described and
either missing or unclear. Only one | one method of includes more
clearly not method of data data collection is than one data
appropriate for collection is used, | used, but itis source. Methods
answering the and it is not appropriate for are clearly
question/problem. | entirely collecting datato | sufficient to

appropriate for answer the answer research
collecting datato | question. questions.
answer the

question (other

methods would be

better).

Findings Findings are not Findings are Findings are Findings are
described, are not | described, but not | described and clearly and
based on the data, | not clearly emerge | emerge from the thoroughly
or do not related from the data. data. Findings described and
to the question or | Findings may not | relate to the clearly and

problem.

entirely relate to

accurately based
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Not Needs Score/Level
Demonstrated or . Satisfactory Target
; improvement
Unsatisfactory
the question or question or on the data.
problem. problem. Findings answer
the question or
provide solutions
to the problem.
Reflection Reflection is Reflection is Reflection is well- | Reflection is
missing, poorly limited but relates | written, and thorough,
written, or does in at least a relates to thoughtful, well-
not relate to limited sense to improvement in written, and
improvement in improvement in teaching and clearly relates to
teaching and/or teach and learning. improvement in
learning. learning. teaching and
learning.
Standards
International- Qatar University CED Standards- Bachelor or Diploma in
Education (2013)
PLO:
PLO 8: Lead positive change in education.
Overall Introduction is not | Introduction is The proposal asa | All sections and

Organization

well organized
and important data
is difficult to
locate.

organized but is in
a format differing
from the
suggested one.

whole follows a
logical and
evident structure,
although some
parts may lack
clear organization.

the proposal as a
whole follows
logical and
evident structure.
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(@l

Mid and Final Reflections Rubric
(TaskStream Assignment)

Unsatisfactory
Jdsida b

Needs Improvement
Opeand ) zliag

Satisfactory
Jssba

Target
s_id.g."\m

Reflectivity Reflections do not Reflections reveal Reflections provide Reflections are deeply
Jald reveal the thoughts, | some (limited) personal experiences, | thoughtful, providing
feelings, or insights | personal experiences, | noting some personal | personal thoughts,
of the candidate. thoughts, feelings, or | thoughts, feelings, or | feelings, and insights.
ST G Y el insights. insights. Ay e (0 5S5 COL
ol o sl selie | il (o e Jalil | ol sy Jall RPN A PIUCPE PR oo
¢ aganal) Lpaddl) R G cdpadd 305 elias
&)‘:Lﬁudb GJ&Y\J 63:\..45.&5\ ‘)155\2“
RSP 35 ¢ pelial
Thoroughness | Very limited Set of reflections Set of reflections Set of reflections is
Jsalill number of provides some insight | provides an overview | substantive, thorough
reflections; brief into experience, but of experience. and provides an in-
and/or incomplete. lacks thoroughness e il (e de sane | depth view of
il (e 350ma 22 | and/or depth. Gl al e dale sl experience.
e sl 58 peaite S35 | Ol (e de sana REPESP OS5 L e de sane
AlaiCa ol sy Geul B ) 5e pali g Ape gun 9a
5 el i o Gaall Gl pe Alges
okl
Variety Reflections are A limited number of Several important Narratives on a broad
& sl repetitive and aspects of teaching aspects of teaching and range of

portray a very and learning are

and learning are

experiences provide

limited number of discussed. discussed. in-depth perspectives

aspects of teaching OYlaw (e 2920 220 on numerous aspects

and learning. Leiddlia oy aalaill g aladll | degall YLl (e 220 of teaching and

iy S Ll i palaill 5 alaill dilee & | earning.

0o 1an 3350508 ) e Ledila O gl s 3 e 3l

el g aleil) L iy )yl s el
o ddee i clga
?Lid\ %) s L_u\);
el g

Professionalism | There are serious There are some errors | Overall, the The entire set of

digall errors in in professionalism in | reflections exhibit reflections exhibits
professionalism. several of the high standards of high standards of
ead¥l (any ellia reflections; none confidentiality, confidentiality, ethics,
Adigall 83 )l serious. ethics, and respect and respect for
dgigall ¢Uas¥l ey @l | for teaching as a teaching as a
() e plany S profession. profession.
elad] o ekl el REFEL AR PN e a8 N JS
S Ay el e e e AVl e Jle
asdeill o) a5 ((AYI AgaS aalall o) 3ia¥)
Growth No professional There is some Overall, the The set of reflections
kil growth is evidence of candidate | reflections clearly demonstrate
demonstrated. growth in skill, demonstrate candidate growth in
ookl phaa g Y understanding, or candidate growth in skill, understanding,

professionalism;
however, it is not
clearly demonstrated.
e ALY (any aa g
gyl QUL«;A ki
OS5 cainiga 5l dagh ) gl
el a0

skill, understanding,
or professionalism.
& 5 L Ylea)
il g ok
Aliga s dagd sk

and professionalism.
S olge skl 7 a0
Aagh sk g e yall
Addiga g
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College Supervisor Evaluation Form

Student Teacher’s Program Area Date

College Supervisor’ Name

Rating: 3 = Exemplary 2 = Satisfactory 1 = Unsatisfactory

e Visits were timely and helpful.

e Observations were objective and fair.

o Helpfulness and support were provided consistently.

e Conferences were constructive and insightful.

o Feedback on my reflections was helpful.

e Knowledge of teaching is demonstrated consistently.

e Feedback on my lesson plans supported my growth as a professional.
e Feedback on my teaching supported my growth as a professional.

e Professional behavior was modeled consistently.

Comments

Return to: Ms. Lamya Al-Eisa
Field Experience Unit Coordinator

College of Education

Qatar University
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Mentor Teacher Evaluation Form

Student Teacher’s Program Area Date

Supervising Teacher’s Name

Rating: 3 = Exemplary 2 = Satisfactory 1 = Unsatisfactory
e Observations were timely and helpful.

e Observations were objective and fair.

e Helpfulness and support were provided consistently.

e Conferences were constructive and insightful.

e Feedback on my reflections was helpful.

e Knowledge of teaching is demonstrated consistently.

e Feedback on my lesson plans supported my growth as a professional.
e Feedback on my teaching supported my growth as a professional.

e Professional behavior was modeled consistently.

Would you recommend that additional student teachers be placed with this mentor teacher?

Yes No
Comments
Return to: Ms. Lamya Al-Eisa

Field Experience Unit Coordinator
College of Education
Qatar University
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Remediation Intervention Form

This form is to be used only if the candidate is not showing satisfactory knowledge, skills and/or
dispositions for teaching.

Student teacher’ Name Date

School Grade level/content
Cooperating Teacher
College Supervisor

The following concern(s) have been discussed explicitly with the candidate, cooperating teacher, or
college supervisor.

Data that support these concerns include:

These specific steps must be taken by the candidate for professional growth (please list actions and dates
for completion).

Date for re-evaluation of concern(s).

I have read and received a copy of this document.

Student teacher Signature Date:
Supervisor Signature Date:
Mentor Signature Date:
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Handbook Acknowledgement

My signature below acknowledges that | have read the Student Teacher’s Handbook and agree to abide by
the standards, policies, and procedures defined or referenced in the Handbook. | understand that I have an
obligation to inform my college supervisor of any changes in personal information, such as name, phone
number, or address. | also accept responsibility for contacting my college supervisor or program advisor if
I have any questions or concerns, or if further explanations are needed.

Student Teacher’s Printed Name

Signature Date

Please return this signed form to the Instructor of the Student Teaching Seminar. All signed forms
will reside with:

Return to: Ms. Lamya Al-Eisa
Field Experience Unit Coordinator

College of Education

Qatar University

90



